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ABSTRACT 
Harjanti, Melinda Zieh. 2017. The Use of Personal Journal Writing to Increase 
Students’ Writing Skills on Recount Text (A Classroom Action Reserach in the 
Second Grade A Students of MTs N Andong). Thesis.English Education 
Department, Islamic Education and Teacher Training Faculty. 
 
Advisors: Muhamad Zainal Muttaqien, S.S., M.Hum.  
Key Words: Personal Journal Writing, Writing, Recount Text 
This research was aimed at implementing personal journal writing as a 
medium to improve the writing skills of the second grade A students of MTs N 
Andong in the academic year of 2016/2017. 
This research was an action research study. The participants of this research 
were 30 students of VIII A at MTs N Andong, the English teacher also as a 
collaborator. This research used two types of data, namely qualitative data and 
quantitative data. The qualitative data were obtained through an interview with the 
English teacher and the students and observations during the teaching and 
learning process. Meanwhile, the quantitative data were in the form of the results 
of the students’ writing before the implementation of the actions (pre-test) and 
after the implementations of the actions (post-test). 
The results of the research showed that there were improvements on the 
students’ writing skills in the five aspects, namely the content, organization, 
vocabulary, language use, and mechanics. First, in the content aspect, the gain 
score is 2.74. The improvement is also shown in the vocabulary aspect. The mean 
score in the pre-test is 13.07 and in the post-test is16.70. The gain score for the 
vocabulary aspect is 3.63. The next improvement is in the language use aspect. 
The mean score in the pre-test is 14.67 while in the post-test is 19.30. So, the gain 
score for the language use aspect is 4.63. The last one is the mechanics aspect also 
improved from the pre-test that is 2.27, and in the post-test it is 2.77. Therefore, 
the gain score for the mechanics aspect is 0.50. In addition, the result of the 
percentages of the students’ improvements is 83%. So, after the implementation 
of personal journal writing, 83% percents of the students in the class improve their 
writing skill.  
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ABSTRAK 
Harjanti, Melinda Zieh. 2017. The Use of Personal Journal Writing to Increase 
Students’ Writing Skills on Recount Text (A Classroom Action Reserach in the 
Second Grade A Students of MTs N Andong). Skripsi. Pendidikan Bahasa Inggris, 
Institut Agama Islam Negeri Surakarta. 
 
Pembimbing: Muhamad Zainal Muttaqien, S. S., M. Hum. 
Kata kunci: Jurnal Tulisan Pribadi, Menulis, Teks Recount 
 Penelitian ini terarah pada pengimplementasian jurnal tulisan pribadi 
sebagai cara untuk meningkatkan keahlian menulis pada siswa kelas VIII A MTs 
N Andong di tahun akademik 2016/2017. 
 Penelitian ini merupakan studi penelitian lapangan. Partisipan dari 
penelitian ini ada 30 siswa kelas VIII A di MTs N Andong, guru Bahasa Inggris 
dan juga kolaborator. Penelitian ini menggunakan dua tipe data, yaitu kualitatif 
data dan kuantitatif data. Kualitatif data melalui wawancara dengan guru bahasa 
inggris dan siswa dan pengamatan selama proses belajar mengajar. Sedangkan, 
kuantitatif data diambil dari hasil menulis siswa sebelum pengimplementasian 
aksi (pre-test) dan sesudah pengimplementasian aksi (post-test). 
 Hasil dari penelitian ini menunjukkan bahwa peningkatan pada nilai 
keahlian menulis siswa di lima aspek, yaitu isi, susunan, kosa kata, penggunaan 
bahasa, dan mekanik penulisan. Pertama, aspek isi nilai yang diperoleh adalah 
2,74. Peningkatan juga ditunjukkan di aspek kosa kata. Rata-rata di pre-tet adalah 
13, 07 dan di post-test adalah 16,70 meningkat 3,63. Pada aspek penggunaan 
bahasa meningkat 4, 63. Pada aspek mekanik penulisan 0, 50. Presentasi dari 
kenaikan mencapa 83%. Jadi, jurnal tulisan pribadi dapat meningkatkan keahlian 
menulis pada siswa.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Writing is one of the important language skills that has to be acquired by 
English as Foreign Language (EFL) students. Writing is an instrument to 
express thoughts, feelings, opinions and ideas about certain experiences. In 
the level of senior high school, the students are expected to be able to master 
English writing and to be active in the teaching and learning process in the 
classroom by practicing English writing. 
According to Stephen Bailey (2006: 43), a meaningful writing consists of 
paragraphs which are grammatically correct and a paragraph consists of 
sentences. The important elements of sentences are subject, predicate/verb, 
object, complement, and modifier. A group of about 6-12 sentences about one 
particular topic are called a paragraph. Those sentences explain the writer’s 
main idea about a topic. A paragraph gives information, explains something, 
and tells an opinion, even a short story. To make a good product of writing 
means that the writer has to pay attention to content, grammar, mechanism, 
spelling, capitalization and punctuation. Besides, the writer also has to make 
sure that the messages are successfully delivered. English as a Foreign 
Language, it is important to apply the most appropriate activity to teach 
writing for the students to help improving their writing skill.  
Moon (2006) cited in Marpaung (2014) remarks “journal writing is an 
increasingly common technique in education, personal and professional 
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development.” Genesee and Upshur (2002: 120) emphasizes that by keeping 
a journal, second language learners will be able to help themselves to express 
and deal with the issues related to integration into mainstream classes. 
Writing a journal provides an opportunity to order thoughts and to understand 
certain situation or information. The students can also relate the new material 
of learning to their own experiences or previous knowledge. According to 
Orem (2001: 73), journals are really helpful for both students and teachers in 
the process of teaching and learning writing. Students learn the right usage of 
writing in foreign language and teachers make sure that the students improve 
their writing skill. Langan (2008: 16) agrees that journal writing helps the 
students to be accustomed to think and put ideas on the paper. This will show 
how ideas can be found in the midst of the writing process. In this case, 
writing a personal journal is essentially about improving the students’ writing 
skill. It may not be perfect at first, but with the help from the teachers, the 
students’ progress will be observably.  
The teachers are supported to find and explore new techniques to be 
applied in the classroom to help the students in improving their writing skill. 
This will make the students find that writing is a fun activity to do. Hyland 
(2003: 4) emphasizes that the different techniques used by the teacher can 
support the students to develop their learning and writing skills such as 
producing fixed patterns, as well as identifying and correcting problems in the 
student’s control of the language system.  
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Based on the pre-observation in MTsN Andong, the students had 
difficulties to write recount text. It was caused by limited vocabularies, as 
well as lack understanding of tenses and sentence structure. The students 
found it was hard to express their ideas and thoughts using the best words. 
They also had difficulties in arranging the words into good sentence. Besides, 
they were also confused in making sentences into the form of past tense. They 
had to reopen their notes about tense and it makes them spend much time in 
writing recount text. Those caused the students unable to have good 
achievement in English writing. 
Recount text is one of common text types that is used in writing. Knapp 
(2005: 223) explains that recounts are sequential texts which consist of series 
of events. Writing recount text is an activity to write the record of events n 
the past time. The events are reported chronologically according to the setting 
of time and place with the use of a number of conjunction and sequence 
marker. Cavanagh (1998: 11) defines recounts is retelling of past events. 
They are usually written as a series of events in the order in which they 
happen. The purpose of recount text is also to retell past events. It tells 
information about what happened, when it happened, where it happened, and 
who was involved. 
To overcome those problems in the teaching writing process for EFL 
students, Murcia (2001:223) suggests that “the goal of the teacher should be 
to expose the students to a variety of strategies of getting started with a 
writing task and to encourage each student to try to discover which strategies 
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work best for them”. The teachers are supported to find and explore new 
techniques to be applied in the classroom to help the students in improving 
their writing skill. This will make the students find that writing is a fun 
activity to do.  
Based on the problem above, it is necessary to conduct a study on the 
effectiveness of using Personal Journal Writing. The researcher offered 
Personal Journal Writing to help students improving their ability in writing 
recount text because it relates to students’ daily lives and personal 
experiences. By applying Personal Journal Writing, the students are free to 
share their ideas and thoughts regarding their daily lives and personal 
experiences through writing. The application of Personal Journal Writing as 
the part of teaching and learning process in the classroom helps the students 
improve their ability in writing recount text through a fun and enjoyable way. 
Personal Journal Writing is all about the writer’s life, experience, lesson, and 
so on. 
To encourage the EFL students to start writing, Grenville (2001: 11) 
mentions the steps in writing process as follows: (1) Prewriting is the first 
step which is very important to help the students start their writing. It allows 
the students to be able to think and discover the ideas they want to develop 
and to get words on the paper. There are four prewriting techniques that are 
suggested; free writing, questioning, clustering, and scratch outline; (2) 
Drafting is the step when the students start to write. When writing the first 
draft, the students have to be prepared to put in additional thoughts and 
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details that did not emerge during prewriting. The students write the 
supporting ideas which help them to develop the writing. In this step, the 
students do not worry yet about grammar, punctuation, or spelling; (3) 
Revising means to rewrite the essay. The students build on what has already 
been done, to make it stronger. The students find some mistakes in content 
and style such as grammar, punctuation, and spelling n their first draft. In this 
step the students train themselves to improve their writing by adding, 
deleting, changing, or modifying their first draft; (4) Editing means to 
recheck the revision and make sure that the writing is readable and 
understandable. The writing product has to be successfully delivered the 
message. This is also the time for the students to consider the right use of 
English language includes the content and style.  
Regarding to the previous research about the application of personal 
journal by Dea Marpaung (2014) from English Language Education UNTAN 
by letting the students possessed their note books for journal writing, she 
emphasized that through personal writing, the students can develop writing 
skills, greater awareness, and interpersonal understanding, the ability to relate 
to others. As the result, she found that the students in the experimental group 
demonstrated better improvement in the extent of writing task completion 
than those in the control group. Personal journal technique impact the 
students’ writing fluency, accuracy, achievement and motivation. The 
students can grow out of the writing difficulties by engaging in journal 
writing activity. They are given more chances to write about what is relevant 
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to them as “an active learning technique”. By keeping journals, the students 
can record their personal or life activities. The application of journal writing 
as an extensive activity that helps the students to nurture their writing 
motivation and boost their writing skill. This research will also be beneficial 
to the English teacher at school. They can refer to this research as one of 
alternatives technique to teach writing recount text. Besides, it will help the 
college students who are dong the same research as a reference and also 
inspiration to improve English writing skill as college students.  
B. Identification of the Problem 
Based on the classroom observation and interview with several students 
and the English teacher, there were several problems that the students and the 
teacher faced in the writing class. First, the students had low motivation n 
writing, they were unconfident and reluctant to write because they thought 
that they did not have enough ideas to write about or they did not have 
anything to say. When they had already got the ideas, then they worried about 
what words, which tenses they should use to convey their ideas and other 
considerations such as mechanical considerations likes spelling and 
punctuation. Those considerations made their ideas could not be properly 
conveyed and they were also afraid of making mistakes.  
Another problem came from the teacher. The teacher did not give enough 
writing practices to students both in the classroom and outside the classroom. 
Because writing is a skill, the more students practice to write, the better their 
writing might be. In addition, the minimum feedback from the teacher 
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towards the students’ writing may lead the students continually made 
mistakes. 
C. Limitation of the problems 
Based on the identifications of the problems above, it is possible for the 
researcher to solve the problems related to the students’ writing skill. This 
research is focused on improving the students’ writing skill through Personal 
Journal Writing.  
The skills that were covered in this study involve the language fluency that 
are the content and organization, and the language accuracy that are the 
vocabulary, language use, and mechanics. So, hopefully their language skills 
would improve gradually. By writing a personal journal and receiving a 
regular feedback, students would write better day by day. In reference to 
those above reasons, this study is focused on using personal journal writing to 
improve the writing skills of the eighth grade students of A class in MTsN 
Andong in the academic year of 2016/2017. 
D. Formulation of the problems 
Based on the background, identification, and limitation of the problems 
above, the research problem can be formulated as follows “How can personal 
journal writing improve the writing skills in A class of the eighth grade 
students of MTsN Andong?” 
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E. Objective of the Study 
The objective of the research is to know whether using personal journal 
writing could improve the writing skills in A class of the eighth grade 
students of MTsN Andong” 
 
F. Benefit of the Study 
There are some benefits of the study which are divided into two aspects. 
They are theoretical and practical benefits. 
1. Theoretical 
a. It will contribute to the English language education. 
2. Practical  
a. For the teacher, the result of the study will provide the alternative way 
for teaching writing which is more enjoyable to improve the students’ 
writing skills; 
b. For students, this research will increase their motivation and develop 
their writing skills; 
c. For the researcher, it will be used as an experience of how to conduct 
research.  
d. For the other researcher in the same topic, this research hopefully can 
be a reference to their research. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
This study is aimed at finding out that the use of personal journal writing 
can improve the writing skills in class A of the eighth grade students of MTs 
Negeri Andong. To support the understanding of the problems formulated in 
Chapter I, some theories are reviewed related to the concepts of writing skills and 
personal journal writing. This chapter also presents some relevant research studies 
for this research. Once those theories have been reviewed and some relevant 
research studies have been presented, a conceptual framework is drawn for this 
study. 
A. Writing Skills 
This sub chapter discusses some relevant theories related to writing 
skills. In this discussion, seven important points are presented. They are 
definition of writing, the characteristics of written language, micro and macro 
skills of writing, the process of writing, types of writing performance, tasks of 
teacher in teaching writing, and teaching writing in junior high school. 
1. The Definition of Writing Skill 
Writing is considered as a productive skill along with speaking 
(Harmer, 2007: 265). When students deal with language production.It 
means that they should use their knowledge to produce the language to 
achieve a communicative purpose either in the form of spoken or written 
language.  
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According to a psycholinguist, Lenneberg, (as cited in Brown, 2001: 
334), different from speaking in which people learn language through a 
natural process or human behavior as learning to ‘walk’, writing is a 
learned behavior as learning to ‘swim’.People need someone to teach 
them. It means that people learn to write if they are members of a literate 
society and usually if someone teaches them. 
Among the four language skills, “writing is the most difficult skill for 
second or foreign learners to master” (Richard&Renandya, 2002: 303). It 
is because writing is considered as a complex process of putting ideas 
down on paper to transform thoughts into words (Brown, 2001: 336). 
Since the idea or thought is an abstract thing which comes from our mind, 
it is not easy to transform it into understandable or readable form. 
Writing can be seen as two different views. They are the product of 
that writing and the process of writing. When writing is seen been as the 
product, the attention is placed on the final product of writing such as the 
essay, the report, the story or what the product should ‘look’ like (Brown, 
2001: 335). It means that the writing should (a) meet certain standard of 
prescribed English rhetorical style, (b) reflect accurate grammar, and (c) 
be organized in conformity with what the audience would be conventional. 
In other words, the value of the end product is the main thing to be focused 
on rather than the process of writing itself (Harmer, 2007: 325). 
On the other hand, when writing is seen as a process, it is focused on 
the various stages that any process of writing goes through, such as putting 
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ideas down on paper to transform thoughts into words (Brown, 2001: 336). 
It means that the process of writing is more valuable than the end of the 
product. 
Since writing is a way to communicate with others in written form, 
everything should be clear. Unlike speaking that the message of the 
communication can be grasped through non-verbal language, such as 
gesture, body languages or facial expressions, in writing the message is 
conveyed through written form. Therefore, the writer should be able to 
make his or her reader understand the message conveyed. 
2. The Characteristics of Written Language 
Brown (2001: 341-342) points out several characteristics of written 
language which distinguish them from spoken language. The 
characteristics are as follows: 
a. Permanence 
Writing is permanent. Once the writers finish their writing, they 
cannot re-edit their writing. So, a thorough refinement and revision are 
needed before the final draft is submitted.  
b. Production Time 
Time limitation is one of the important issues in writing, especially in 
an educational context. A sufficient length of time will affect the 
production of a good writing, and vice versa. When the time given is 
not sufficient, the writers may produce a messy text. Therefore, a 
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sufficient training in the process of writing will help the students to 
make the best possible use of such time limitation. 
c. Distance  
A good writer is the one who can deliver the message of his or her 
writing clearly to the target reader. Distance, here, may mean a range 
between the writer and the target audience. In order to shorten the 
distance, the writer should be able to predict the audience’s general 
knowledge and write from the perspective of the target audience. 
d. Orthography 
Many different writing systems have evolved around the world 
(Harmer,2007: 200). Therefore, being able to use such writing system 
is not an easy matter, especially in a language which has different 
orthography from the writer’s native writing system. 
e. Complexity  
Different from spoken language which tends to have shorter clauses 
and forms, the written language tends to have larger clauses with more 
complex forms. Therefore, the writer should write clearly, cohesively, 
and coherently in delivering the message to the readers.  
f. Vocabulary  
The written English has a greater variety of lexical items than in 
spoken conversational English. The lexical items used in the text may 
have different meaning depend on the context embedded. Therefore, 
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the writer should learn and take benefits from the extensive number of 
English words. 
g. Formality 
Formality refers to the convention of rules that a certain written 
message is mean to be. Different purposes of writing have different 
forms of language that must be followed. 
 
Since writing is a way to communicate in written form, every thing 
should be clear. It means that before the writers come to the end of their 
writing, they should make sure that their writing has already met the 
purpose of their writing so that the target readers could get the message 
clearly. 
3. Micro and Macro Skills of Writing 
Brown (2003: 220-221) points out some micro and macro skills of 
writing. The micro skills refer to producing the basic skills of writing, such 
as forming letters, words, or simple sentences. The micro skills are as 
follows: 
a. Producing graphemes and orthographic patterns of English. 
b. Producing writing at an efficient rate of speed to suit the purpose. 
c. Producing an acceptable core of words and use appropriate word order 
patterns. 
d. Using acceptable grammatical system (e.g. tense, agreement, 
pluralization), patterns, and rules.  
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e. Expressing a particular meaning in different grammatical forms. 
f. Using cohesive devices in written discourse. 
Besides, the macro skills refer to producing a text at or beyond the 
discourse level that is producing a meaningful text. The macro skills of 
writing are as follows: 
a. Using the rhetorical forms and conventions of written discourse. 
b. Appropriately accomplishing the communicative functions of written 
texts according to form and purpose. 
c. Conveying links and connections between events, and communicate 
such relations as main idea, supporting idea, new information, given 
information, generalization, and exemplification. 
d. Distinguishing between literal and implied meanings when writing. 
e. Correctly conveying culturally specific references in the context of the 
written text. 
f. Developing and using a battery of writing strategies, such as accurately 
assessing the audience’s interpretation, using prewriting devices, 
writing with fluency in the first draft, using paraphrases and synonyms, 
soliciting peer and instructor feedback, and using feedback for revising 
and editing. 
4. The Process of Writing  
McDonald & McDonald (as cited in Rohman, 2002:7) proposes the 
process of writing into three stages. They are pre-writing, writing, and re-
writing. Pre-writing is defined as the stage of discovery the writing process 
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when a person assimilates his “subject” to himself. In other words, the pre-
writing stage is a stage when the process thinking is happened, such as 
developing ideas and designing the ideas. Writing is a stage in which the 
writers put their ideas into words on papers. It means that the writers write 
down of what they are going to say or write. The next is re-writing. This is 
defined as a process of making revisions or changes of what they have 
written.  
In line with the above concept, Richards & Renandya (2002: 315), 
Harmer (2004: 4-6), and Langan (2008: 17-19) propose that there are four 
basic writing stages. They are planning, drafting, revising, and editing. 
The first element is planning, that is thinking of what comes on the 
writers’ mind, what they are going to say or write. The second is drafting. 
In this stage, the writers are focused on the fluency of writing and are not 
preoccupied with grammatical accuracy. Writers can refer this as their 
draft which may have several changes later. The next is reflecting or 
revising. Revising is a process of reading through what the writers had 
written. In other words, the writers review their text on the basis of given 
feedback and make a global check to make sure that their writing can be 
understood by the readers. The last stage is editing. It is a stage in which 
the writers have edited and make revisions or changes to their draft into 
their final version. 
Nation (2009: 114) points out that there are seven sub processes of 
writing. They are considering the goals of the writer, having a model of 
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the reader, gathering ideas, organizing ideas, turning ideas into written 
text, reviewing what has been written, and editing. 
From the explanation above, it can be concluded that writing, as it 
is seen as a process, is a product of turning out the ideas into words in a 
piece of paper which faces several processes. They are planning, drafting, 
revising, and editing. 
5. The Tasks of Teacher in Teaching Writing  
Harmer (2004: 41-42) points out that there are a number of tasks that the 
teachers should do to help their students better writers. They are as 
follows: 
a. Demonstrating  
Teachers have to be able to draw the features of the genre of the 
written texts, so that the students are aware of the differences among 
the types of written texts. 
b. Motivating and Provoking  
Students often find themselves lost for words when they are writing. In 
this case teachers can help them by provoking them into having ideas, 
enthusing them with the value of the task and persuading them what 
fun it can be. 
c. Supporting 
Students need a lot of help and reassurance once they get going, both 
with ideas and with the mean to carry them out.  
d. Responding  
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Teachers reach to the content and construction of a piece supportively 
and often (but not always) make suggestion for its improvement. 
e. Evaluating  
Teachers make a correction of the students’ writing. It can be a note 
which indicates where they wrote well and where they made mistakes. 
It is a kind of giving feedback towards the students’ writing. 
The explanation above shows that the teachers take an important 
role in the development of the students’ writing skills. Good teachers 
are they who can perform those tasks while teaching writing. They can 
facilitate the students in their learning so that the students could 
develop their writing strategies.  
6. Types of Writing Performance 
Brown (2001: 343-346) propose five major categories of classroom 
writing performance. They are as follows: 
a. Imitative  
This type of writing is usually for the beginners, in which they simply 
write down English letters, words, and possibly sentences in order to 
learn the conventions of the orthographic code.  
b. Intensive  
Students produce language to display their competence in grammar, 
vocabulary, or sentence formation. 
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c. Self-writing  
Self-writing is a writing with only the self in mind as an audience. 
Diary or journal writing and note taking can be categorized in this kind 
of writing in which they take a note for something for the purpose of 
later recall.  
d. Display Writing 
This type of writing is more focused on task based response in which 
students are responding to a prompt or assignment.  
e. Real Writing  
The purpose of this type of writing is to exchange useful information. 
 
Since different writings may have different purposes, the teacher 
should be able to give the students a clear understanding of the types of 
writing performance so that the students could differentiate and recognize 
which types of their writing belongs to.  
7. Teaching Writing in Junior High School 
The target of teaching English in junior high schools is that 
students are able to solve the problems in terms of spoken and written 
language. Based on the Standard of Competency and Basic Competency of 
Curriculum, the capability to communicate is the capability to produce 
oral and written text in four skills (School-Based Curriculum, 2006). 
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There are several purposes of learning English at Junior High 
School. These are the purposes of learning English at Junior High School 
according to Depdiknas (2006): 
a. Developing communication competence in the form of oral and 
written texts to achieve the functional literacy level. 
b. Having senses about the importance of English to increase the 
nation competitive ability in the global society. 
c. Developing the students’ understanding about the relationship 
between language and culture. 
In addition, there are scopes of learning English at Junior High 
School such as:  
a. Discourse competence.It is the ability to understand or create 
oral or written texts based on the basic language skills.  
b. The ability to create and understand various short functional 
texts, monolog, and essays in the form of procedure, 
descriptive, recount, and report. 
c. Supporting competence which is linguistic competence, socio 
cultural competence and discourse forming competence. 
Based on the explanation above, the researcher decided to focuses 
on one of scopes that is teaching writing of a recount text related to 
standard of competence and basic competence based on the Ministry of 
Education for grade VIII students.  
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Table 2.1. Standard of competence and basic competence 
Standard of Competence Basic Competence  
6. Expressing meaning in short 
functional written texts and 
simple essays in the forms of 
recount, narrative, and 
procedure texts in the contexts 
of everyday life. 
6.1 Expressing meaning in the form of 
short functional written texts 
(such as announcements, 
advertisements, invitation letters, 
and etc.) in formal or informal 
occasions with the use of various 
written languages accurately and 
fluently, and in accordance with 
the contexts of everyday life. 
 
 
B. Personal Journal Writing  
1. The Definition of Personal Journal Writing  
Curtis and Bailey (2007: 68) use the terms diary and journal 
interchangeably. According to Stanley, Shimkin, and Lanner (1988: 3) 
“A journal or diary is a record, often kept daily, of one’s life, a kind of 
personal account book.” The similar description also proposed by 
Fitzpatrick (2005: 4).He states that “a personal journal writing is a 
personal record of a writer’s life experience and is usually private.” 
Though writing a personal journal writing seems a simple thing, 
it can be an effective way to develop and enhance a great 
understanding and help the students to their experiences in everyday 
life routine. The purpose of a journal writing or diary is “to give your 
writing ‘muscles’ a daily workout” (Masseilo, 1986: 37). By making 
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act of writing something routinely, the students will change it from an 
irritating and unsuccessful activity to one that they feel comfortable 
and familiar. 
2. The Use of Personal Journal Writing in Teaching Recount 
Teaching English as a foreign language sometimes make the 
teachers realize that transferring knowledge to the students is not easy. 
A good teacher will not give up he or she finds the students bored with 
the lesson.  
In the teaching and learning activities, using personal journal 
writing in teaching recount text put in the modeling of the stage step. 
Teacher give model of diary writing then explain about it. For the 
exercise the teacher asks students to write their past experiences in the 
personal journal writing form. They should keep in their mind to make 
writing as the part of their life. They should practice about how to 
write an English text starting from their daily life because what they 
write is actually an example of recount text. Besides, they should 
consider some criterion to make a good writing recount text 
(Kurnianingsih, 2009: 19).  
3. The Procedures of Using Personal Journal Writing in Teaching 
a. Tell the class they are going to be listening to or reading excerpts 
from one or more personal journals writing. Each personal journal 
is the real-life record of a young girl’s or boy’s thought, feelings, 
and experiences over a particular time period. 
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b. As the teacher read to the students, or as they read to themselves, 
have them note the personal details that the writer includes in the 
personal journal writing. For example, Zlata’s first six entries 
establish her as a typical fifth-grader whose life at this point in her 
writing may not be too different from students’ own lives.  
c. Next, have students discuss the following questions about the 
writer. 
d. Next, tell students they will b writing their own journals as a week-
long project. The teacher might provide class time for journal 
writing o assign it as homework. Ask students to think of these 
journals as a way to freely explore their thoughts and feelings 
while also creating a source of ideas for their writing. Also, remind 
them that their journals should contain the details that may seem 
unimportant at first, but which add to the reader’s appreciaton and 
understanding of the writer. They should also date each journal 
entry. 
e. To give students ideas for their first journal entries, present the 
following writing prompts and tell students they will have 5 to 10 
mnutes to write. Direct them to try to write nonstop and avoid 
erasing. Most students will be comfortable beginning with short, 
sustained writing time, building up to longer times as their fluency 
increases.  
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f. The teacher can help motivate students to write in teir journals by 
writing in your own journal and sharing your writing. 
(https://googleweblight.com/?lite_url=https://www.teachervision.c
om/writing/journal-witing&ei=X9JPJ5nA&lc=id-
ID&s=1&m=263&host=www.google.co.id&ts=1509498800&sig=
ANTY_L1oCCOy1UMqhK5WSZwR_9zCkQrWTw). 
4. Introducing Personal Journal Writing to a Class 
a. Be clear about the personal journal writing’s purpose 
Whether it be to voice personal feelings and responses, develop 
and apply critical thinking skills, or some combination of these, 
communication of the journal’s purpose to the students is essential. 
This purpose should also be reflected in the journal’s evaluation, as 
well as the type of writing involved (Fenwick & Parsons, 2000). 
b. Offer personal examples to help students understand what is 
expected of them 
One of the best ways to communicate to students what is expected 
of them is to provide an example. Having a concrete idea of what 
their instructor is looking for gives students more confidence that 
they are capable of creating an acceptable product, and takes some 
of the ambiguity away from journal writing (Fenwick & Parsons, 
2000). 
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c. Evaluate the journal writing 
Insisting that students revise, rewrite, or edit their journal writing 
may effectively defeat the purpose of writing them in the first 
place. It could cause students to be afraid of making mistakes, thus 
restricting their creativity, curiosity, and honesty. This could in 
turn have a negative effect on the development of reflective writing 
skills. Errors made in a journal writing setting occur because the 
journal writing is doing its job of encouraging students to try new 
things (Fenwick & Parsons, 2000; Marsh, 1998). 
5. The Advantages and Disadvanage of using Personal Journal 
Writing 
a. Ngoh (2002:27) also adds the benefits of personal journal writing 
that it also provides students with good opportunities to improve 
their writing skills and good chances to record their thoughts and 
feelings.  
b. Langan (2008: 16 & 2011:14) says that keeping personal journal 
writing is one of excellent ways to get the practice in writing and it 
will help the students develop the habit of thinking on paper. 
Personal journal writing can also make writing as a familiar part of 
the students’ life.  
c. Take a long time to write the personal journal (Scott Johnson, 
2015) 
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C. Recount Text 
1. Definition of Recount Text 
Anderson (1997: 49) suggests that recount is a text which tells about 
events happening in the past in a sequence of time. The purpose of the text 
is to tell the audience about what happened in the past and when it 
happened. Furthermore, Knapp and Watkins (2005) also say that recount 
text is a sequential text that does little more than sequencing a series of 
events.  It can be considered as the simplest type of narrative genre. 
Recount texts can function to inform and to tell stories of past events. 
In our lives, it is a common thing to tell a story to someone both spoken 
and written forms. If students are able to speak it up fluently, it is possible 
for them to write t down with the same flow of fluency. 
2. The Structure of Recount Text 
In making a recount text, there is an important point which is worth 
knowing. According to Anderson’s theory (1997: 53), a recount text 
has three main parts (Generic Structure). They are: 
a. Orientation 
The opening of the text, the introduction of the topic of the text. It 
gave background information about who, what, where, and when. 
b. Event 
It is usually told in a series of paragraphs which retell the events in 
the order of sequence when they happened. 
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c. Reorientation 
It functions as the closing statement. It is a paragraph which 
contains a personal comment of the writer. 
The language features of the text of recount are: 
a. The use of proper nouns 
b. The use of past tenses 
c. It is organized in a chronological order, using time connectors that 
signal the order of sequences or events, for example; then, next, 
after, meanwhile, they functions as connectors. 
D. Previous Studies 
The researcher has found another previous study that relevant with 
this research study to prove the originality of the research. This research is 
adapted from previous research.Firstly Improving Students’ Writing Ability 
on Recount Text by Using Scrambled Sentences (A Classroom Action 
Research at the Eighth Grade Students of MTs Negeri Surakarta 2 in the 
Academic Year of 2012/2013). This research is conducted by Any 
Rahmawati from State Islamic Institute of Surakarta in 2013. The subject 
of the research is the eighth grade students in VIII-I of MTs Negeri 
Surakarta 2. She wanted to identify the media to enhance students writing 
recount text and the classroom climate. Secondly, Barjesteh, Vaseghi, and 
Gholamni (2011) conducted a study entitled The Effects of Diary Writing 
on EFL College Students’ Writing Improvement and Attitudes in 
mechanical engineering at Petroleum University of Technology in 
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Mahmoodabad, Iran. Their study was an experimental study in which the 
participants were given a treatment and they were scored with an 
expository writing test before the treatment and at the end of the treatment. 
The result showed that there is a significant effect on diary or personal 
writing on the improvement of grammatical accuracy in the EFL college 
students. 
E. Conceptual Framework 
Language as a means of communication has a central role in 
human life. To be able to share the ideas, and feelings to one another, 
people need a language. The communication does not necessary in the 
form of spoken language, but it can also be in the form of written 
language.  
However, in the real practice the writing skills in most schools 
were not given equal attention as in the speaking skills. Based on the 
observation conducted by the researcher at MTs Negeri Andong, she 
found some problems in teaching writing. The problems came from both 
the students and the teacher.  
Students found themselves unconfident to write because they 
thought that they had nothing to write. When they had already got the idea, 
the lack of vocabulary and grammatical mastery also made their ideas 
could not be properly conveyed. The other problems also came from the 
teacher. First, the teacher did not give adequate practices for the students 
to write because the teacher did not want to waste the time. It is because 
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she had to give all the materials to the students and had to finish it on time 
as it was scheduled. Second, the students’ motivation to join the writing 
class was low. It was because the teacher usually used traditional method 
when teaching writing.   
By looking at the fact that students lacked of writing practices, the 
researcher employed personal journal writing as a medium to give them 
more writing practice outside the classroom. The use of personal writing 
as the instructional media brought some influences in the teaching and 
learning process. The students became more enthusiastic and willing to do 
the tasks. In addition, their motivation in writing was also increased. 
In this research, the researcher integrated the use of personal 
journal writing with a text type, recount text. Since a recount text and 
diary or personal writing usually tells about past events or experiences, the 
use of personal writing would help the students in understanding the 
recount text. The researcher planned to give the information about what a 
recount text is and its characteristics as a classroom activities. Meanwhile, 
writing a personal writing is used as an outside classroom activity. 
The use of personal writing in this research was manly to put the 
students’ knowledge of writing into practice and to give them more 
writing practices so that they will be accustomed to write and when they 
were asked to write a recount text in the classroom, they would write it 
fluently and it would lower their anxiety to write. 
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By keeping a personal writing and getting regular feedback, the 
students got an opportunity to practice their writing skills or at least their 
writing would get better day by day. So, it could be assumed that personal 
writing could improve the writing skills of the eighth grade students of 
MTs Negeri Andong in VIII-A. 
F. Hypothesis  
Based on the conceptual framework above, the researcher proposes 
that personal writing can improve the writing skills of the eighth grade 
students of MTs Negeri Andong in VIII-A. 
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CHAPTER III 
RESEARCH METHODS 
 
 
This chapter discusses the methods used by the researcher in conducting 
the study. It involves the type of research design, setting of the research, subjects 
of the research, time of the research, instrument of the research, data collection 
techniques, data analysis techniques, validity and reliability of the data, and the 
procedure of the research. 
A. The Type of Research Design 
The research was a classroom action research. This research was 
aimed to find problems and implement some actions to solve the existing 
problems that was to improve the writing skills of the eighth grade students of 
MTs Negeri Andong. This research adapted a cyclical action research model 
proposed by Kemmis and McTaggart (1998). The researcher and the teacher 
worked collaboratively to find obstacles and weaknesses of the teaching and 
learning process, identify the problems, plan and implement the actions. After 
that, the researcher and the teacher made an evaluation, reflection, and 
discussion related to the actions implemented.  
B. Setting of the Research 
This research was conducted at MTs N Andong in VIII-A class. It is 
located on Jl. Solo- Karanggede km. 30, Andong, Boyolali. 
C. Subjects of the Research  
The main subjects of the research were the students of class VIII-A of 
MTs N Andong. This class consisted of 30 students. The researcher chose 
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class VIII-A as the subjects of the research randomly. Simple random 
sampling is as simple as its name indicates, and it is accurate. The researcher 
used manual lottery method to choose the class. The other subjects in this 
research are the English teacher. 
D. Time of the Research  
The research was conducted in the second semester in the academic 
year of 2016/ 2017. The observations were conducted in two phases. The 
preliminary observation was conducted at September, 2016. The second 
phase of the observation was conducted at January, 2017 to get the up-to-date 
problems in the field. Then, the actions were conducted once a week from 
March to May 2017. The researcher carried out the actions based on the 
school schedule. 
N
o 
Activities 
September 
(2016) 
March 
(2017) 
April 
(2017) 
May 
(2017) 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1 Pre Reseacrh 
a. Observation 
b. Interview 
with the 
teacher 
                
                
                
2 Pre-test                 
3 Actions                 
4 Post-test                 
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E. Instrument of the Research  
To gain the valid data, the researcher used three instruments that was 
an interview guideline, an observation sheets, and tests. The interview 
guideline was used as the guidance to conduct the interview with the English 
teacher and the students. This instrument was used to observe and reflect 
steps. In the reconnaissance step, the interview guideline was used to find out 
the existing problems faced by the teacher and the students in the teaching 
and learning process. In the reflection step, it was used to see the students’ 
opinion towards the actions. Then, the results of the interviews were 
transcribed and analyzed as the qualitative data.  
The observation sheet was used to observe the teaching and learning 
processes and to take a record of the classroom activities during the 
implementation of the actions. Moreover, the test was used to see the 
students’ writing skills. In assessing the students’ writing, the researcher used 
scoring rubric proposed by Jacobs et al (as cited in Nofi, 2014: 26) which 
focuses on five aspects of writing. They are content, the organization, the 
vocabulary, the language use, and the mechanics aspect. 
F. Data Collection Techniques 
This research used two types of data. They are qualitative data and 
quantitative data. Qualitative data were obtained through the interview with 
the English teacher and the students and the classroom observation during the 
teaching-learning process. Meanwhile, the quantitative data were the results 
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of the students’ writing before the implementation of the actions (pre-test) 
and after the implementation of the actions (post-test). 
In collecting the data, the researcher used three techniques of the data 
collection. They were interviews, classroom observations, and tests of the 
students’ writing. The first is through interviews. The researcher conducted 
the interviews with the students and the teacher before, during, and after the 
implementation of the actions. The second is the classroom observations. The 
classroom observations were used to record the activities happening in the 
classroom. Meanwhile, the tests were used to see whether there was any 
difference between the students’ achievements in the pre-test and the post-
test.  
G. Data Analysis Techniques  
Basically, the data used in this research were categorized into two 
types: quantitative and qualitative data. The quantitative data were analyzed 
based on the student’ writing scores in the pre-test and the post-test. How 
important of the data in the research came from the tests, test in cycle 1 or 
pre-test and test in cycle 2 or post-test. Both of the test result test had 
analyzed to compare the mean score in order to know the improvement 
students’ writing. Then, the researcher compared those scores. The 
improvement could be seen from the scores in the test of cycle 2 or post-test 
that were higher than the scores in the pre-test. The mean of it was, calculated 
with the formula as follows: 
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∑𝑿
𝑵
?̅? = 
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𝑵
 
𝑿 ̅: The mean of pre-test score 
?̅?: The mean of post-test score 
∑𝑿 : The sum of pre-test score 
∑𝒀 : The sum of post-test score 
𝑵: The number of the subject 
 
Meanwhile, the qualitative data were analyzed based on the data 
analysis proposed by Miles and Huberman (1994). It was done through these 
steps: data collection, data reduction, data display, and conclusion. The first 
step was done by collecting all the data through conducting interviews and 
classroom observations. In the second step, the researcher selected limited, 
simplified, and transformed the data by summarizing or paraphrasing the 
interview transcripts and field notes. Then, in the data display, the data that 
had been reduced were organized and compressed. The data display of this 
research was in the form of interview transcripts, observation checklist, and 
field notes. The last step was making a conclusion. The conclusion was 
gained based on the interview transcripts, field notes, and the results of the 
students’ writing. In making the conclusion, the researcher collaborated with 
the teacher and the students to obtain the valid findings.  
H. Validity and Reliability of the Data 
Bell (2005: 117) states “whatever procedure for collecting data is 
selected, it should always be examined critically to access to what extent it is 
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likely to be reliable and valid.” According to Sapsford and Jupp (as cited in 
Bell, 2005: 117) ‘validity’ means “the design of research to provide credible 
conclusions; whether the evidence which the research offers can bear weight 
of the interpretation that is put on it”.  
According to Anderson et al in Burns (1999: 161-162), there are five 
validity criteria needed to get the valid data in action research study. They are 
democratic validity, outcome validity, process validity, catalytic validity, and 
dialogic validity.  
The democratic validity can be fulfilled by having discussion with the 
teacher. The discussions were not only done in the beginning of the cycle, but 
during the research. The teacher was given chances to give ideas, comments, 
and suggestion towards the research. At the end of every cycle, some 
discussions were held to evaluate the actions that had been implemented and 
to plan the continuous actions in the next cycle.  
The outcome validity is related to the notion of actions leading to the 
result of the students’ writing scores that are successful within the research 
context. To fulfill this validity, the researcher formulated some indicators that 
measure the improvement of the students’ writing skills.  
The catalytic validity is related to extent to which the researcher 
allowed the participants to deepen their understanding of the social realities of 
the context and how they can make change within it. Within the process in 
this research, the researcher and the students should know their roles in the 
research or in the English learning and teaching process. 
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The process validity is related to criterion to make the action research 
believable. To gain this validity, the researcher collected the data by 
conducting an interview with the English teacher and the students and a 
classroom observation before, during, and after the implementation of the 
actions.  
The dialogic validity was gained by having dialogues with the 
students related to the implementation of the actions and to discuss the 
possible activities for the next actions. The members of the discussion had the 
same opportunity to express their opinion and give suggestion for the sake of 
the improvement of the research.  
To enhance the trustworthiness of the data and to reduce subjectivity 
in analyzing the data, the researcher applied triangulation data. Burns (1999: 
163) states that triangulation is a way of arguing that ‘if different methods of 
investigation produce the same result, then the data is likely to be valid’. This 
research implemented one of three kinds of triangulations, namely 
investigator triangulation. This triangulation helped avoid observer bias and 
provided checks on the reliability of the observation. Furthermore, in the 
same research setting, more than one observer used. Meanwhile, to access the 
reliability of the data, the researcher involved the students of grade VIIIA in 
MTs Negeri Andong. 
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I. Procedures of the Research  
According to Kemmis and McTaggart (1998), action research occurs through 
a dynamic and complementary process, which consists of four essential 
‘moments’: reconnaissance, planning, action and observation, and reflecting.  
Kemmis and McTaggart’s concept of action research is set out in figure 1.  
 
Figure 3.1: A Cyclical Action Research Model by Kemmis and McTaggart (1998) 
From the figure 1, it can be seen that the action research procedure in each 
cycle covers four main steps. Those are reconnaissance, planning, action and 
observation, and reflection. Further explanations about each step are 
described below. 
1. Reconnaissance  
In the first step of action research or usually called by reconnaissance 
step, the researcher identify the writing problems through interviews and 
observations. The researcher interviewed the English teacher and the 
students to identify the students’ writing ability and some problems faced 
by the teacher and students in the teaching and learning process. The 
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classroom observation was used to see the activities happened in the 
teaching and learning process in the field. In this step, the researcher also 
used a pre-test to see students’ initial writing ability.  
2. Planning  
In this step the researcher focuses on the problems that arise in the first 
procedure. The researcher looks for a technique to solve the problems that 
already known in the first procedure. Then, the researcher need to design 
the teaching material about writing recount text using personal journal 
writing.  
3. Action and Observation 
In this step, the researcher implemented the actions. Observation sheets 
were used to record the activities happened during the implementation of 
the actions. Those data were also used to observe the teacher’s and 
students’ performance which would be discussed further by the 
researcher. The researcher also conducted a progress test to see the 
improvement of students’ writing skills after the implementation of 
actions. 
4. Reflection  
When the action in the class is already done, the researcher and the 
collaborator conduct a reflection. After that, the researcher and the 
collaborator discuss the research whether the action is successful or not. If 
the action is not successful the researcher has to decide about to find 
another topic. The purpose of finding another topic is to make various 
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topics that can improve the students’ writing skill. So, at the end of the 
research the students can improve the writing ability in writing recount 
text. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
This chapter discusses the result of the study. Some sub chapters are 
presented. They are identification of the problems, the selection of problems 
based on urgency level, determining to solve problems, the research process, and 
the research findings.  
A. Research Findings 
This research was started by gathering initial information through a 
classroom observation, an interview with the English teacher and the students 
of grade VIII in the A class, and a pre-test. The classroom observation was 
used to see the teaching and learning process and the students’ attitude 
towards the teaching and learning process. The interview was used to get 
information about the strengths and the weaknesses that the teacher and the 
students faced in teaching and learning English. The pre-test was used to see 
the students’ initial ability before the action is implemented.  
The researcher divided the problems into several categories. 
a. Media 
Since the number of LCD in this school was limited, the teacher 
usually used traditional methods like using handbooks. So, the 
students were bored. 
b. Teaching Style 
1) The teacher and the students interaction 
The teacher teaching style actually was good. She often tried 
to be closer to the students to help the students understood the 
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materials. Not all students actively took part in the teaching 
and learning process. It could be seen from the classroom 
activities in which just a few students voluntarily answered 
question from the teacher. 
2) Given feedback 
The teacher preferred to give personal feedback. She asked the 
students one by one to come and directly give the feedback 
while the students have mistakes. This kind of feedback 
considered less effective because it took times and not all 
students got the feedback. Because it is a direct feedback the 
students would easily forget it and it was possible that they 
made the same mistakes in their later work. 
c. Interaction  
1) The teacher and the students’ interaction were not so good. 
However, the teacher commonly called on the active students, 
so that the passive ones did not get more attention. 
2) The students also tended to talk to their friends during the 
lesson. 
d. Participation  
1) Not all students actively participated and volunteered in the 
teaching and learning process. 
2) The students’ concentration was low. Their concentration was 
easily distracted by unimportant things made by the other 
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students and they often talked to their friends in the middle of 
the teaching and learning process. 
e. Writing skills 
The most common problem was that they did not know how to 
start writing. The other problems were in terms of developing 
ideas, organizing the text, and using correct vocabulary and 
grammar. 
The problems above were supported by the interview transcript with 
the students and the English teacher. 
a. The problem related to the media 
In the teaching and learning process, the teacher usually used media like 
a book. She rarely used other media to support her teaching materials. 
Because the teacher only used a book in the teaching and learning 
process, some students sometimes found that it was a boring and 
uninteresting media. 
b. The problem related to the motivation and writing habit  
The motivation takes an important role in the success of the teaching and 
learning process. A good teacher has to find an activity or media which 
could raise the students’ motivation. However, the teacher of VIII-A 
class in MTsN Andong could not find a way to motivate her students in 
writing. She just used direct method in teaching writing.  
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c. The problem related to the writing skills 
In terms of writing skills, most students often found it difficult to start 
and organize their writing. It was shown in the following interview 
transcript with the several students.  
1. The Selection of the Problems based on the Urgency Level  
The problems then were selected based on the immediate implication 
for the teaching and learning process. The researcher and the English teacher 
agreed to plan some actions to solve the problems related to the students’ 
writing habit and the sub skills of writing. Based on the urgency level, the 
students’ writing habit had to be taken into account to support the 
improvement of their writing skills. 
Based on the result in the pre-test, the researcher and the English 
teacher found that the students had difficulties in creating their own texts, it 
was caused by limited vocabularies, as well as lack understanding of tenses 
and sentence structure. The students found it was hard to express their ideas 
and thoughts using the best words. They also had difficulties in arranging the 
words into good sentence. Besides, they were also confused in making 
sentences into the form of past tense. They had to reopen their notes about 
tense and it makes them spend much time in writing recount text. Therefore, 
this research would cover some writing skills in order to help the students in 
creating their own text. 
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2. Determining Actions to Solve Problems 
In relation to those problems, the researcher and the English teacher 
agreed to use personal journal writing as a medium to solve those problems. 
This will make the students find that writing is a fun activity to do.  
To overcome the field problems, the researcher planned some actions 
as follows:   
1. Using personal writing as a medium to improve the students’ interest 
towards writing and to give them more writing practices so that their 
writing skills would improve as well. 
2. Applying interesting activites to encourage the students’ involvement 
towards the teaching and learning process.  
3. Research Process 
In this part, the researcher described the process of conducting the 
research. The reseach was divided into two cycles. The report of each cycle is 
discussed below. 
1. Cycle 1 
In the first cycle, the researcher planned to build the students’ 
writing habit through personal writing. This cycle consisted of two 
meetings. These meetings were planned to cover the materials for a 
recount text for grade VIII students. For these meetings the researcher 
expected that the students would have a writing habit. In this cycle 
students would get a clear understanding of what the recount text was 
and its characteristics through the classroom activities and then they 
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implemented their understanding into practices by writing a personal 
writing regularly related to their personal experiences. By having a 
personal writing habit, the students would not only improve their 
motivation in writing but also their writing skills. 
a. Planning  
1) First meeting 
a) The researcher and the collaborator made a plan on re-
expalining the generic structure and also the first language 
feature of recount texts which is the use of proper nouns by 
comparing its differences from common nouns. This was aimed 
at giving the students complete knowledge related to recount 
texts. 
b) The researcher and the collaborator planned to provide the 
students a model text functioning as the input of language. 
c) The researcher and the collaborator planned to give the students 
tasks related to the use proper nouns and the generc structure of 
recount texts which were done individually. 
d) The researcher and the collaborator planned on using Personal 
Journal Writing. The details of its use are as follows. 
(1) The students were to work individually on their journals. 
(2) The students with the help of the researcher’s guidance 
were to decide the topic of the texts they were going to 
write. 
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(3) The Personal Journal Writing by the students were to be 
submitted to the researcher to be given responses. 
(4) The results of the students’ works would be corrected and 
critizied by the researcher to know the students’ mistakes. 
e) The researcher planned on providing observation sheets for the 
English teacher as the collaborator to observe the teaching and 
learning process in the classroom during the research. 
f) The researcher and the teacher decided to tell the students to 
pay attention to the aspects of mechanics such as spelling and 
punctuation in their writing. 
2) Second meeting 
a) The researcher and the collaborator made a plan on reviewing 
the previous meeting materials by asking some questions 
related to it. 
b) The researcher and the collaborator planned to explain the 
second language feature of recount texts which was use of 
simple past tense. 
c) To give students better knowledge in writing sentences to 
make recount texts using past tense, the researcher and the 
collaborator planned to provide the list of irregular verbs 2 for 
the students. 
d) The researcher and the collaborator planned to provide a model 
of recount text functioning as the input of language. 
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e) The researcher and the collaborator planned to give the 
students tasks and excercises related to the use of past tense 
which were done individually and in pairs. 
f) The researcher and the collaborator planned on using pictures 
in tasks to make them more interesting for the students. 
g) The researcher asks to the students to make recount text.  
b. Action and Observation  
1) The First Meeting  
The first meeting was conducted on Wednesday, May 3rd, 
2017. The class was started at 08.30 a.m.  
a) The researcher opened the class  
To open the class the researcher greeted the students by saying 
“Assalamu’alaikum Wr. Wb., good morning class. How are you 
today?” However, only few students responded to the researcher’s 
greeting. The other students were still busy and they even talked to 
their friends. 
b) The class became noisy, and the researcher ask to the students to 
pay their attention 
When the class became conducive, the researcher led a prayer and 
continued the class by checking the roll and calling the students’ 
name one by one. However, the classroom condition began noisy 
again, especially from students sitting in the last row. So, the 
researcher tried to get their attention by saying “Can I have your 
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attention, please?” The class became quite for awhile, and then the 
class began noisy again while the researcher was reviewing their 
works on the pre-test activity.  
c) The researcher started to discuss the topic  
Then, the researcher started to discuss the first meeting topic by 
distributing the handouts to the students. Then she checked whether 
the students had got the handouts or not by saying “Has everyone 
got the handout?” and there was no response from the students, 
they were busy with their own business. Then the researcher 
continued to discuss the materials. 
d) The researcher asked the students to look at Task 1  
The researcher asked the students to look at Task 1 on the first page 
on the handout and began to discuss what the pictures were.  
e) The students were asked to identify 
In Task 1, the students were asked to identify some pictures and 
they had to mention what the pictures were.  
f) The researcher also asked some question related to the personal 
journal wrting 
The researcher also asked some questions related to the personal 
writing. For example, “Do you have a diary? Have you ever 
written your past experiences on your diary?” The aim of this task 
was to build the students’ schemata on the topic that was going be 
discussed. The students seemed to have an interest to the topic 
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being discussed. They enthusiastically answered the researcher’s 
question.  
g) The researcher showed the students a picture of novel 
Then the discussion was continued by showing the students a 
picture of novel entitled “Anne Frank: The Diary of Young Girl”. 
The aim of this task was to give a model of how a diary can be 
valuable for someone.  
h) The researcher give an example of personal journal writing 
To get the students to have clear understanding about diary writing, 
in Task 3, the researcher provided them some examples of diary or 
personal writing. In this task, the students were asked to read the 
first diary, but there was no volunteer. Indeed, they pointed one 
another. So, the researcher decided to call on students to read the 
diary and asked the other students to listen to their friend. 
However, there were some students who made noises and did not 
listen to their friend. 
i) The researcher corrected the students punctuation 
When the student read the text, the researcher also corrected the 
student’s pronunciation. The researcher also helped the students 
explaining unfamiliar words that they found in the texts. Then 
she asked the students whether they got the point of the story or 
not and one of the students voluntarily explained the story. To 
encourage the students to actively take part in the teaching and 
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learning process, the researcher asked some students to read the 
text in front of the class.  
j) Next, the students had to analyze the similarities between 
personal journal writing and recount text 
The next activity was that students had to analyze the similarities 
and differences between diary writing and a recount text. To help 
the students to have a clear understanding about the similarity 
and difference of those two texts, the researcher gave them an 
explanation and examples of the recount text and personal 
writing.  
2) The Second Meeting  
a) The researcher start the class 
The second meeting was conducted on Friday, May 5th, 2017. The 
class was started at 07.00 a.m. As usual, the researcher began the 
class by greeting and checking the roll. Then, she reviewed the last 
meeting and discussed the students’ common mistakes in their 
personal writing. 
b) The researcher focused on the past tense 
The meeting focused on one of the features language of the 
personal writing that was the past tense. Since almost all students 
had a problem in the language use aspect, the researcher spent this 
meeting with grammar activities.  
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c) The researcher asked to the students to differentiate between 
presen tense and past tense 
The first task was that the students were given some pictures in 
which the pictures on the left side told about the sentences in the 
present form, while the pictures on the right side told about 
sentences in the past form. The aim of this was to give the students 
a clear example of the differences between present and past forms. 
d) The last, the researcher asked to the students to make a sentence in 
past tense form. 
c. Reflection  
After conducting the actions in Cycle 1, the research 
members (the researcher and the English teacher) conducted a 
discussion to make some reflections. It was to fulfill the 
democratic validity and the dialogic validity as mentioned in 
Chapter III. The discussion evaluated what happened in the first 
cycle. It was based on the observations during the actions and the 
interviews with the teacher and the students. The reflection then 
would be used as a plan of the actions that would be implemented 
in the second cycle. 
In conclusion, the first cycle was not successful enough in 
achieving all the learning indicators. The observation and 
evaluation on the students’ assignments showed that the students’ 
writing skills improved only in terms of ideas written and 
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organization. The vocabulary mastery and the language use were 
still the main problems as it can be seen from the interview 
transcript below. 
2. Cycle 2 
This cycle consisted of two meetings. These meetings were 
planned to cover all the materials which had not been discussed in 
the first cycle. The learning materials and learning activities were 
aimed at achieving the learning indicators that were to build the 
students’ writing habit and to improve their writing skills.  
a. Planning  
1) The third meeting 
a) The researcher and the collaborator planned to empower more 
control on the students’ behavior during class meeting and 
made the class more effective. 
b) The researcher and the collaborator planned to continue the 
explanation on several language features of recount texts to 
give the students detail and complete knowledge on recount 
text in order to be able to make good writing. 
c) The researcher and the collaborator planned to perform some 
games during class meeting to enhance students’ motivation 
and involvement. 
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d) The researcher and the collaborator planned to continue 
giving tasks and exercises after explaining materials for the 
students to apply the knowledge. 
e) The researcher and the collaborator planned to encourage the 
students to always consult their dictionaries when they met 
new words in English so that they could have better 
vocabulary mastery. 
f) The researcher and the collaborator planned to give the 
student a model text of recount text in the form of picture 
series. 
g) The researcher and the collaborator planned to continue the 
use of Personal Journal Writing. 
2) The fourth meeting  
a) The researcher and the collaborator planned to give a model 
text of recount in the form of comic strips. 
b) The researcher and the collaborator planned to give 
explanation about the next language feature of recount text 
which was the use of time connectors and also gave them 
some examples of it. 
c) The researcher and the collaborator planned to give tasks and 
excercises related to the use of time connectors in recount 
text. 
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d) The researcher and the collaborator planned to give 
opportunity for the students to ask questions related to the 
knowledge on recount texts which they still found difficult to 
be understood. 
b. Action and observation  
1) The third meeting  
The third meeting was conducted on Wednesday, May 
17th, 2017.  
a) The researcher opened the class. 
As usual, the researcher opened the class by greeting, leading 
a prayer and checking the roll.  
b) The researcher started the class by giving some lead-in 
question. 
Because this meeting was about one-week intervals after the 
implementation of the first cycle, the researcher started the 
lesson by giving some lead-in questions. She asked about the 
students’ holiday by saying “How was your holiday?” and 
some students told the researcher about their holiday.  
The meeting focused on improving the students writing 
skills, especially in the aspect of vocabulary and language use 
mastery.  
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c) The researcher didtributed the handouts to the students 
The researcher distributed the handouts to the students and 
started to discuss the first task.  
d) The researcher give a task to the students 
The first task was that the students had to make sentences 
based on the given situational pictures. The students had to 
write on a sentence for each picture which represented what 
the people did base on the picture.  
e) The researcher asks to the students to read a text and identify 
the verbs. 
The activity was continued with the next task in which the 
students had to read a text and identify the verbs in the past 
form by making circles. In the task, the researcher asked three 
students to read the text in which each student read one 
paragraph. While the students were reading the text, the 
researcher corrected the students’ pronunciation.  
f) Then, the researcher and the students discussed the task  
Then, the researcher and the students discussed the task by 
mentioning all the verbs in the past forms and the original 
forms, the present verb forms, to make the students aware of 
those differences. While discussing the task, the students 
seemed to focus on paying their attentions to the task.  
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g) The next activity was a classroom game.  
The researcher explained the rules of the game to the students. 
In this game, the students had to write five verbs on the 
provided cards. Then, they had to move their card to their 
friends and they had to complete their friend’s card by 
changing the verbs into the past forms. After they had finished 
writing the past form, they moved their card again, and they 
had to write the meaning of those verbs. When the cards were 
completed with the past verb forms and the meanings, the 
next task was that they had to move their cards again and 
write a sentence based on the verbs that they got on the card 
and moved it five times until all the verbs had been 
completed.  
h) The last activity is identify the sentences 
The last activity in this game was that the students had to 
identify whether the sentences made by their friends were 
correct or not, and if so, they had to correct them. This game 
was aimed at improving the students’ vocabulary and 
language use mastery. The students seemed to enjoy and be 
enthusiastic with the game.  
i) The researcher summarize the lesson had learnt 
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Because the time was almost up, the students handed in their 
work. Then the researcher and the students began to 
summarize what they had learnt from the lesson.  
j) The esearcher end the class by giving task to the students. 
To end the class, the researcher closed the class by leading a 
prayer. The researcher also reminded the students to write a 
personal writing as the homework. 
2) The fourth meeting 
This meeting was the last meeting in the cycle 2. It was conducted 
on Friday, May 19th 2017. Because this meeting was the last 
meeting, the activities in this meeting was more focused on the 
students’ writing skills in producing a text. This meeting 
consisted of two tasks. The first task was developing a recount 
text based on comic strip, and the second task was creating a 
recount text based on the students’ personal experiences.  
a) The researcher asked the students some lead-in question about 
comic 
To come to the first task, the researcher asked the students 
some lead-in questions, such as “Do you like to read comics? 
What kinds of comics do you like to read?” the students 
enthusiastically answered the researcher’s questions.  
b) Then, the researcher introduced a comic strip to the students 
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Then the researcher introduced a comic strip to the students. 
She distributed the handout and asked the students to look at 
the comic strips.  
c) The researcher asked the students to identify 
She gave time to the students to scan and identify the comic 
strips. When they have finished reading the comic strip, the 
researcher discussed it together with the students. The use of 
comic strip could attract the students’ interest and could help 
them in writing a recount text. It is proven from a piece of n 
interview transcript with the students. 
Sometimes, the students asked questions to the researcher 
related to the task. While doing task, some students made a 
little noise.  
d) Next, the researcher asked the students to write a recount text 
When the bell rang, the researcher asked the students to stop 
doing the task and continued with another task. The next task 
was to create a recount text based on their personal 
experiences. This task was aimed at giving the students more 
practices to see their improvements on the writing skills. The 
classroom situation was conducive even though some students 
still made some noises. It can be seen from the following field 
notes.  
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c. Reflection  
After conducting the actions in Cycle 2, the teacher and 
the researcher conducted a discussion to make some 
reflections.  
1) The researcher and the Teacher evaluated what happened 
in the second cycle. 
2) The researcher and the teacher were freely to express their 
opinions, feelings, and suggestions related to the 
implementation actions.  
3) The teacher said that the use of personal writing seemed to 
give a great influence on the improvement of the students’ 
writing skills. Beside to get them accustomed to writing, 
the regular feedback that they got in every beginning of 
the lesson made them aware of their mistakes in writing 
the personal writing. This way of given feedback was 
considered to be effective in correcting the students’ 
mistakes, so that they could learn from their friends’ 
mistakes.  
Beside the improvement in terms of the writing skills, the 
students’ behaviors also changed. Most of them had shown 
improvements. The table below shows the improvements on 
the students’ behavior. 
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Table 4.1: The Improvement of the Students’ Behavior 
Cycle 1 Cycle 2 
When the students were asked 
to write about their 
experiences, they still got 
confused of how to start 
writing. Therefore, at the 
beginning, they often made 
noise by disturbing the other 
friends as getting the 
inspiration of what to write. 
In addition, most of their 
writing seemed lack of details 
because many students did 
not bring a dictionary, so that 
they only used a limited 
vocabulary that they had in 
their mind.   
There was any improvement 
not only in terms of their 
writing skills but also their 
attitudes towards writing. 
When they were asked to 
write about something, most 
of the students directly did the 
task. Since they were 
accustomed to write, they had 
no great difficulties on getting 
and developing the ideas. 
Moreover, almost all students 
brought the dictionary, so that 
their tension to make any 
disturbance was decreased.  
 
B. Discussions 
The qualitative data dealt with the research process which had 
something to do with the general findings of the research on each cycle. 
Meanwhile, the quantitative data were shown through the students’ scores 
on the pre-test, and the post-test. The next parts are the findings found by 
researcher towards the students’ writing skills.  
1. Cycle 1  
The implementation of actions in Cycle 1 brought some improvements 
on the students’ writing skills. Below is the explanation of each aspect of 
the improvements.  
a. Content  
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In terms of the content, only few students had met the purpose of 
the text and wrote the detail information related to the topic on their 
writing.  
b. Organization  
In terms of the organization, some students’ writings were well 
organized although still many of them performed not quite well. 
The development of their ideas was confusing and even jumping. 
c. Vocabulary  
The students’ vocabulary mastery a little bit improved even though 
there were some students who still made mistakes in using 
appropriate and effective words. 
d. Language use  
Some students still had problems on the agreement, tense, and word 
order. Some students still wrote the present tenses and they also 
made mistakes in constructing the sentences.  
e. Mechanics  
The main problems in the mechanical aspects are the spelling and 
punctuation. Most students commonly failed to put full stop in their 
writing. They sometimes also made errors on the spelling.  
2. Cycle 2 
Based on the implementation of Cycle 2, almost all aspects of 
writing improved. The improvement of each aspects is described as 
follows. 
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a.  Content  
In terms of the contents, most of the students’ writing had met the 
purpose of the text and they gave detailed information related to 
the topic. 
b. Organization  
In terms of the organization, the students’ writing was well 
organized. Their writing was more readable and understandable 
compared to their previous writing. 
c. Vocabulary  
The students’ vocabulary mastery improved. Almost all students 
could use correct and appropriate words in writing. 
d. Language use  
The students had no great difficulties in the agreements, tenses, 
and word orders. Almost all students used the past tenses in 
writing their past experiences. They also could order the words 
correctly. 
e. Mechanics 
Students had no difficulty in the mechanical aspects, such as 
punctuation, capitalization, spelling used and readability. 
 
Beside the above findings, there were some other findings related 
to the use of personal writing in improving the students’ writing skills. 
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The students realized that they got some benefits through personal 
journal writing. 
The use of personal journal writing as a medium to improve the 
students’ writing skills was considered as an effective way to improve 
the students’ writing skills. It can be seen from their writing which 
was gradually improved. The students also proved themselves that 
personal journal writing had helped them in improving their writing 
skills.   
3. The Improvement of the Students in Writing Skill 
The improvement of the action can be summarized in the following 
table. 
4. Table 4.2: The Improvement of the Students in Writing Skill 
Aspect of 
writing 
Pre-condition Cycle 1 Cycle 2 
Content Most of students 
found it difficult 
in writing down 
their ideas. Their 
writing mostly 
did not meet the 
purpose and was 
not relevant to the 
topic. 
Some students 
still got confused 
when they were 
asked to write. 
They did not 
provide the detail 
information in 
their writing. 
The students have 
a few difficulties 
in writing down 
their ideas. They 
also provided the 
detail information 
in their writing.  
Organization Students had 
some difficulties 
in developing and 
organizing their 
ideas. Their 
writing was not 
clearly stated and 
loosely organized.  
Some students’ 
writing were 
loosely organized 
an unconnected.  
The students’ 
writing was well 
organized. Their 
writing was more 
readable and 
understandable 
compared to their 
previous writing. 
Vocabulary The students’ had 
low vocabulary 
mastery. They 
The students’ 
vocabulary 
mastery improved 
The students’ 
vocabulary 
mastery 
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often made 
mistakes on using 
appropriate and 
effective words. 
slightly even 
though there were 
some students 
still translated 
word by word. 
improved. They 
used most correct 
and effective 
words in writing. 
Language use Most of the 
students wrote 
their past 
experience using 
the present tense. 
They also made 
mistakes in 
ordering the 
words.  
Some students 
still had problems 
on the agreement, 
tense, and word 
order.  
The students had 
no great 
difficulties in the 
agreement, tense, 
and word order. 
Mechanics Most of the 
students failed to 
put period and 
capital letter. 
Some students 
often made errors 
on spelling and 
punctuation.  
Students just have 
a few difficulties 
in the mechanics 
aspects. 
5. The Students’ Writing Scores 
In this research, the students’ writing in the pre-test and the 
post-test were scored. The scoring activities in this research were 
done by both the researcher and the collaborator as a part of 
triangulations that is investigator triangulation to avoid the 
subjectivity. The following tables describe the students’ scores in 
each aspect in the pre-test and the post-test.  
Table 4.3:The Result of the Writing Skills in the Pre-test in Each 
Aspect  
Rater Content Organization Vocabulary Language 
Use 
Mechanics 
Rater 1 22.03 15.20 13.07 14.67 2.27 
Rater 2 21.73 15.13 13.30 14.70 2.37 
Mean 
Score 
21.88 15.17 13.25 14.68 2.32 
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The pre-test was conducted before the implementation of the 
action, diagnostic-test, to see the students’ initial ability. So the result 
of the writing skills in pre-test was low. 
Table 4.4:The Result of the Writing Skills in the Post-test in Each 
Aspect  
Rater Content Organization Vocabulary 
Language 
Use 
Mechanics 
Rater 1 24.77 17.60 16.70 19.30 2.77 
Rater 2 24.93 17.37 16.37 19.33 2.90 
Mean 
Score 
24.85 17.49 16.53 19.32 2.84 
 
In the pre-test and the post-test, the students were asked to write 
down a diary which told their personal experiences about the 
activity they did on the day before. The pre-test was conducted 
before the implementation of the action, diagnostic-test, to see the 
students’ initial ability. The post-test itself was conducted after the 
implementation of Cycle 2. It was used to see the improvement of 
the actions planned. The students’ writing then was scored based 
on five writing aspects, such as the content, the organization, the 
vocabulary, the language use, and the mechanics aspect. 
After the scores wee gained, there were two comparisons of 
mean scores (the pre-test and the post-test). The information related 
to the students’ mean scores in five aspects is presented in the 
following table. 
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Table 4.5: Students’ Mean Scores in Five Aspects of Writing in 
the Pre-test and Post-test. 
Test Content Organization Vocabulary 
Language 
Use 
Mechanics 
Pre-Test 22.03 15.20 13.07 14.67 2.27 
Post-Test 24.77 17.60 16.70 19.30 2.77 
 
Table 4.5 presents the mean scores in five aspects of writing 
namely the content, the organization, the vocabulary, the language 
use, and the mechanics aspect in the pre-test and post-test. From 
the table above, it can be inferred that the students’ writing skills in 
all aspects have improve.  
The first aspect is the content. The mean score in the pre-test is 
22.03 and in the post-test it improved up to 24.77. Therefore, the 
gain score for the content aspect is 2.74. The second is the 
organization aspect. In this aspect, the mean score in the pre-test is 
15.20 and for the post-test, it is 17.60. So, the gain score for the 
organization is 2.40. The improvement is also shown in the 
vocabulary aspect. The mean score in the pre-test is 13.07 and in 
the post-testis16.70. The gain score for the vocabulary aspect is 
3.63. The next improvement is in the language use aspect. The 
mean score in the pre-test is 14.67 while in the post-test is 19.30. 
So, the gain score for the language use aspect is 4.63. The last one 
is the mechanics aspect also improved from the pre-test that is 2.27, 
and in the post-test it is 2.77. Therefore, the gain score for the 
mechanics aspect is 0.5.  
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The researcher also provided a chart of the students’ means 
scores in five aspects of writing. The charts is as follows, figure 
4.1.  
 
Figure 4.1:The Students’ Mean Scores in Writing Aspects 
The chart presents that the students’ writing skills on five 
aspects, the content, the organization, the vocabulary, the language 
use, and the mechanics aspects gradually improve. Those 
improvements were not apart from the use of diary writing. Since, 
the students wee accustomed to write and they got regular 
feedback, their writing became much better. 
The general findings of the students’ score of five aspects 
obtained through the pre-test and the post-test can be summarized 
as follows.  
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Table 4.6:General Findings of the Students’ Score from 
the Pre-test and the Post-test 
 
  
 Table 4.6 gives information of the value of the students’ 
mean score in five aspects. The mean score in each test gradually 
improve in the pre-test and post test. 
 In addition, the researcher calculated the mean of the pre-test 
and post-test with the formulas as follows: 
?̅?=
∑𝑿
𝑵
 
?̅?= 
𝟐𝟎𝟏𝟕
𝟑𝟎
 
?̅? = 67.23(The mean of the pre-test) 
?̅? = 
∑𝒀
𝑵
 
?̅? = 
𝟐𝟒𝟑𝟒
𝟑𝟎
 
?̅? = 81.13(The mean of the post-test) 
 
 
 
 
 
Component  Pre-test Post-test 
Mean Score 67.23 81.13 
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?̅? = The mean of pre-test scores 
∑X = The sum of the pre-test scores 
N = The sum of students 
?̅? = The mean of the post-test scores 
∑𝒀 = The sum of post-test scores 
It can be conclude the students have been improves in their 
writing ability by using personal journal writing. 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
This chapter presents the conclusions, implications, and suggestions of the 
research. The explanation of each part will be described as follows.  
A. Conclusions  
This research belongs to action research in which was conducted in 
MTs Negeri Andong. It was started from March up to May 2017. The 
participants of this research were the students of VIII A, the English teacher, 
and the researcher.  
Based on the result of the data analyzed in this research, it can be 
concluded that the implementation of personal journal writing in the teaching 
and learning process of writing is believed to be one of the way to improve 
the students’ writing skills.  
In terms of quantitative data, there was an improvement on the 
students’ achievement. It could be seen from the result of the pre-test and 
post-test. The mean of the students improved from 67.23 to 81.13. These 
achievements prove that the implementation of personal journal writing was 
successful in improving the students’ writing abilities in writing recount text. 
B. Implications  
According to the research findings, the implications of actions applied 
during the research are as follows. 
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1. The students showed positive attitudes towards the use of personal journal 
writing. It indicates that they were interested and motivated in improving 
their own writing skills. They were happy to be given spaces for 
practicing their writing abilities in composing texts based on their 
personal experiences. 
2. The students’ involvement during the teaching and learning process 
showed that the classroom activities and management were successful to 
get the students’ attention. 
3. The students’ knowledge in some aspects of writing, especially in the 
recount text, suggested that the actions planned during the research were 
effective in giving them better understanding which can be seen from 
their better writing. 
C. Suggestions  
After conducting this action research, the researcher proposes the 
suggestions for English teacher and other researchers as presented below. 
1. For the English teacher 
It is important for the English teacher, especially the English teacher of 
MTs Negeri Andong to consider giving more attention on the writing 
skills. The teacher should consider using personal journal writing as the 
method to provide more writing practices to the students both in the 
classroom and outside the classroom. Since writing is a skill, the more 
students write, the better their writing will be. 
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2. For the researchers  
The result of this research can be used as one of references for other 
researchers who want to conduct the similar study related to the use of 
personal journal writing with other text types.  
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FIELD NOTES 
No  : FN 01 
Date  : 5 April 2017 
Time  : 07.00 – 08.00 a.m.  
Place  : MTs Negeri Andong  
Activity : Delivering an observation letter 
Respondent : An English Teacher  
 
The researcher arrived at the school at 07.00 a.m. and she directly came to 
the Picket room to meet the school principle. However, one of the officers told 
that the school principle was not at the school, because he had a meeting outside 
the school. So, she gave the permission letter to the officer.  
Then, the researcher met the English teacher for consulting her intention to 
conduct a classroom observation and research in MTs Negeri Andong. The 
English teacher welcomed the researcher’s intention and she was willing to help 
the researcher. Then they discussed the schedule for conducting the classroom 
observation. After having the schedule, the researcher asked for permission to 
leave the school.  
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No  : FN 02 
Date  : 6 April 2017 
Time  : 08.00 – 09.30 a.m.  
Place  : MTs Negeri Andong  
Activity : Interview 
Respondent : The English teacher and grade VIII A students  
 
The researcher arrived at the school at 08.00 a.m. for conducting an interview 
with the English teacher and the students. Then she directly came to VIII A class 
to conduct the interview with the students. She randomly selected the 
interviewers. After finished doing the interview, the researcher came to the 
teacher office to meet the English teacher. However, at the same time, the teacher 
was on the middle of the school meeting. So, she decided to wait for the meeting 
ended. Soon after the meeting ended, the researcher met the teacher and she did 
the interview.  
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No  : FN 03 
Date  : 8 April 2017 
Time  : 08.00 – 09.00 a.m.  
Place  : MTs Negeri Andong  
Activity : Lesson plan consultation  
Respondent : the English Teacher  
 
The researcher arrived at the school at 08.00 a.m. and she directly met the 
English teacher. She consulted her lesson plan and she got some feedbacks from 
the teacher. She also discussed the schedule for conducting the research. The 
result was that the pre-test would be held on Friday, May 5, 2017 at 07.00 a.m. up 
to 08.30 a.m. and for the research would be started on Wednesday, May 10, 2017 
at 08.30 a.m. up to 09.45 a.m.  
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No  : FN 04 
Date  : Friday, May 5, 2017 
Time  : 07.00 – 08.300 a.m.  
Place  : MTs Negeri Andong  
Activity : Pre-test  
Respondent : VIII A students 
 
After the bell rang, the researcher directly came to the VIII A class. She 
opened the class by greeting and checking roll. Then she explained to the students 
what they were going to do while distributing the worksheet. After the direction 
was clear, she asked the students to do the task.  
The pre-test was about an hour long. The classroom atmosphere was 
conducive enough even though some students made noises because they did not 
bring dictionary and they tended to ask the other students some English words. 
Some students seemed to have a difficulty in writing down their ideas. 
After the students had finished their works, they submitted it. Then the 
researcher and the students discussed the agenda for the next meeting. After that, 
the bell rang and the researcher closed the class by leading a prayer. After the 
class was over, she met the English teacher for consulting the next agenda.  
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No  : FN 05 
Date  : Wednesday, May 10, 2017 
Time  : 08.30 – 09.45 a.m.  
Place  : MTs Negeri Andong  
Activity : Meeting 1  
Respondent : VIII A graders 
 
The class actually should be started at 08.30 a.m. However, because there 
was a briefing for all teachers, the class started at 08.45 a.m. Since the researcher 
did not know the information yet, she came to the class and persuaded the 
students to start the class by saying”Can we start now?” most of the students said 
“Okay, Miss.” 
Then, at 08.45 a.m. the researcher began the class by greeting, leading 
a prayer, and checking the roll. When the researcher was checking the roll, 
the students sitting in the back row were noisy and busy with their own 
business. To calm them down, the researcher tried to get their attention by 
saying “Can I have your attention, please?” then the class became quite. 
The researcher opened the lesson by reviewing the students’ work on the 
pre-test. She started to discuss the students’ common mistakes in their writing. 
Their writing should be in the form of past form, however most of the students 
wrote in the present form to tell their past activity. So, the researcher started for 
discussing what the past tense is. She checked the students’ understanding about 
the past tense by saying “What is the past tense?” one of the students said “Verb 
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2”. The researcher then asked the students to give an example of the past tense in 
a sentence form. However, there were no students who wanted to voluntary 
answer the question. So, the researcher gave a short explanation of the past tense 
on the whiteboard.  
The researcher continued the lesson by the handout for the students. To 
check whether every student has got the handout, the researcher said “Has 
everyone got the handout?” but there were no response from the students, they 
became noisy. So, the researcher was louder her voice and said “Can I have your 
attention? Please have a look at the first page, Task 1.” The students then 
seemed to pay attention to the task. The researcher and the students 
discussed Task 1. It was about diary or personal journal writing. The 
researcher delivered some lead-n questions related to the pictures, such as 
“Do you have a diary? Kalian punya diary?” some of the students said 
“Punya.” “Sering nulis diary nggak?” said the researcher. The students 
enthusiastically answered the researcher’s question “Enggak…, sering…, 
nggak pernah.”  
The researcher then moved to the next task that was about the story of 
Anne Frank. She asked the students whether they have already familiar with that 
story “Do you know the story of Anne Frank? The students said “Enggak.” Then 
the researcher told the story shortly. When the researcher finished telling about 
the story, one of the students said “Mbak, masak cowok nulis diary? (Miss, do the 
boys write diary?)” Then the class began noisy again, especially the boys sitting 
in the back row.   
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Then she moved to the next task. It was about the models of diary or 
personal journal writing. She asked the students to read the texts by saying”Who 
want to read the first dairy?” but there were no volunteer, the students indeed 
pointing one another to read the text. The researcher then called on one student to 
read the text. While the student was reading the text, some students seemed 
not to pay attention and they were busy talked to their friends. The 
researcher then asked the students to listen to their friend.  
The researcher then checked the students’ comprehension about the text. 
One of the students retold the text. The researcher also asked “Have you ever 
experienced that kind of the story? Kalian pernah nggak ngalamin kejadian 
seperti itu?”The students enthusiastically answered “Pernah…, belum…, 
enggak.” Then the students continued to read the next example of diary or 
personal journal writing. The next activity was the explanation of a recount text 
and personal journal writing. The researcher checked the students’ understanding 
about the recount text by asking “Did you still remember generic structure of a 
recount text? Apakah kalian masih ingat tentang struktur dari recount text” some 
of the students answered the question but some others did not. The students 
seemed to lose ther attention to the learning materials. 
To encourage the students, in the next activity the researcher asked the 
students to act the personal journal writing out in front of the class. The diary or 
personal journal writing consists of two different personal writing, the girls and 
the boys, they wrote their feeling towards their story. This activity seemed 
encourage the students to pay attention to the teaching and learning 
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process.The researcher and the students then discussed unfamiliar words that the 
students found in the text. 
The next activity was writing students’ own personal journal writing. The 
researcher gave the students to write their personal activity on their home. 
Because the time was almost end, the researcher and the students summarized the 
lesson and she also reminded the students to write the personal journal writing as 
their homework. While summarizing, some students did not pay attention. The 
last, the researcher ended the class by praying. 
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No  : FN 06 
Date  : Friday, 12 May 2017 
Time   : 07.00-08.30 
Place  : MTs Negeri Andong  
Activity : Meeting 2  
Respondent : VIII A students  
 
The class was started at 07.00 a.m. As usual, the researcher opened the class by 
greeting, leading a prayer, and checking the roll. The she started the lesson by 
reviewing the previous meeting. She said “Who still remember what we learnt in 
the last meeting?” however, most of the students did not respond to the 
researcher’s question. They seemed busy with their own business and they had not 
ready to start the class. Then the researcher asked them again “Siapa yang masih 
ingat minggu kemarin kita belajar tentang apa?” finally some students said 
“Diary or personal journal writing.” The researcher continued reviewing the 
previous meeting by discussing the students’ common mistakes on the last 
meeting activity and their mistakes in writing personal journal. She handed out the 
students’ works and the handout for the day lesson. She asked some question such 
as “What is a sentence? Kalimat itu apa sih? Unsur-unsur dalam kalimat apa 
aja?” then the students answered “Kata”. 
 The researcher explained about the sentences and she asked the students to 
open the handout on Task 6. She explained about past tense and the elements of a 
sentence on the whiteboard. The students paid attention to the researcher’s 
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explanation. While explaining the lesson, the researcher sometimes asked 
questions to the students, such as “What is S here? S itu apa sih?” the students 
said “Seseorang.”The researcher corrected the students’ answer but she also 
added some points that S does not always mean seseorang but it is something 
being discussed. The illustration given by the researcher seemed to help the 
students in understanding the difference between the present tense and the 
past tense.  
 To check the students’ understanding about the explanation, the researcher 
asked the students to make sentences on the whiteboard. However, no one would. 
Then she called one student to come in front of the class and write a sentence. 
Then, the students and the teacher discussed together. 
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No  : FN 06 
Date  : Wednesday, 17 May 2017 
Time  : 08.30-09.45 
Place  : MTs Negeri Andong  
Activity : Meeting 3  
Respondent : VIII A students  
 
 As usual, the researcher opened the class by greeting, leading a prayer, and 
checking the roll. Then, the researcher distributed the handout or materials to the 
students. The students began to look at Task 1. The researcher asked some 
students to make sentences based on the pictures in Task 1 and discussed together.  
 Then, the researcher continued the materials in Task 2. She asked some 
students to read the text. While reading the text, the researcher also corrected the 
students’ pronunciation. Then, the researcher and the students discussed the text 
and identified all the verbs in the past form. While discussing the task, the 
students actively took part in the task. They seemed to focus on the lesson 
and did not talk to their friends anymore.  
 Before the researcher continued to the next activity, she checked the 
students’ understanding and gave them chances to ask question but no one would. 
The next activity was a vocabulary game. The researcher explained the rules of 
the game and then she distributed the cards to the students for the game. The 
students paid attention to the researcher’s explanation. When it was clear, 
the students began running the game. While running the game, the students 
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seemed to enjoy and enthusiast to the game. They played the game 
cooperatively. The game ran smoothly.  
 Then, the researcher continued the materials bout conjunctions. Before she 
explained about conjunctions, she checked the students’ knowledge by asking 
”what do you know about conjunction?” and some of the studentssaid “kata 
penghubung”.Then, the researcher and the students discussed about conjunction. 
When it was all over, the researcher checked the students’ understanding by 
saying “is there any question?”but only few students responded to the question.  
 Since there were no questions from the students, the researcher continued 
to the last activity in this meeting. She asked the students to continue to the net 
task in which the students had to make a short recount.  
 When the time was almost up, the students submitted their works and the 
researcher continued with summarizing and reviewing the lesson. Then, the 
researcher closed the class by leading a prayer. 
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No  : FN 07 
Date  : 19 May 2017  
Time  : 07.00-08.30 
Place  : MTs Negeri Andong  
Activity : Meeting 4  
Respondent : VIII A students  
 
 Before the researcher started the lesson, she asked the students to collect 
their diary and submitted them. The researcher began the lesson by reviewing the 
last meeting. Then, she asked the students some lead in questions related to the 
day topic, such as “Do you like to read comics? What kinds of comics do you like 
to read? Kalian suka baca komik nggak? Komik yang seperti apa yang kalian 
suka?” the students enthusiastically answered the researcher’s questions. 
 The researcher distributed the handout and introduced a comic strip. She 
gave some minutes to the students to scan and identify the comic strip. Then, they 
discussed the comic strip together, such as the characters, the plot, and etc. Then 
she asked the students, in pairs, to develop the comic strip into a short recount 
text. The researcher moved around the class to monitor the students’ work. 
Sometimes, the students asked some question when they found difficulties in 
doing the task. The researcher gave time to do the task until the bell rang. 
 When the bell rang, the students handed in their works. The researcher 
then, gave another worksheet to the students. They were asked to create their own 
recount text based on their personal experiences. The researcher explained about 
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the task. When it was clear, the students continued to do the task. While doing 
the task, some students made a little noise, but it did not disturb the other 
students. Some students looked seriously to do the task. So far, the classroom 
condition was conducive.  
 When the time was almost up, the researcher asked the students to submit 
their works. When it was all submitted, the researcher reminded the students to 
bring a dictionary for the next meeting. Then, she ended the class by leading a 
prayer. 
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Interview Guidelines and Transcripts  
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INTERVIEW GUIDELINE 
A. Planning 
No Aspects For teacher For students 
1. Obstacles  a. What are your 
obstacles or 
difficulties in teaching 
writing? 
b. How do you deal with 
those problems? 
c. What are difficulties 
faced by students in 
learning writing? 
a. What are your 
problems in 
writing? 
b. How do you deal 
with those 
problems? 
2. Classroom 
Activities 
What kinds of activities 
you use to practice your 
students’ writing skills?  
Does your teacher 
give you writing 
practice? 
What are they? 
3. The teacher a. How do you explain 
the materials? 
b. Are the students 
motivated in learning 
writing? 
c. How do you give 
feedback towards the 
students’ writing? 
a. How does the 
teaching and 
learning activities 
in your 
classroom? 
b. Is the teaching 
and learning 
process 
interesting? 
c. How does your 
teacher explain 
the materials? 
4. Students’ 
attitudes and 
students’ 
writing ability 
a. Are the students 
active in the 
classroom activities? 
b. What do you think 
about your students’ 
learning achievement 
in writing? 
c. Are their abilities as 
what you are 
expected? 
a. Do you like 
English? 
b. Do you enjoy the 
teaching and 
learning activities 
in your 
classroom? 
c. If you find 
difficult words 
when doing the 
task, how do you 
solve those 
problems? 
5. Materials  a. Could you tell me 
about the materials 
that you use in the 
teaching and learning 
What do you think 
about the materials? 
Are they difficult or 
easy? Are they 
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process? 
b. What are your 
teaching resources? 
c. Have you ever 
developed your own 
teaching materials? 
interesting? 
6. Instructional 
media 
a. Do you use any 
teaching media to 
assist your teaching? 
b. Have you eve 
developed your own 
media? 
 
7.  Assessment  How do you assess or 
evaluate the students’ 
ability whether it is 
improved or not? 
 
 
B. Reflection  
No. Aspects For Teacher For Students 
1. Classroom 
Activities 
a. What are activities 
suitable for teaching 
writing to the 
students? 
b. Do you think the 
students enjoy the 
activities? 
c. Is there still any 
problem we should 
deal with? 
a. What do you 
think about the 
activities? 
b. What are the 
learning activities 
you like and 
dislike to do? 
c. How do you 
think about the 
activities? Are 
they difficult? Is 
there any 
difficult? 
2.  The teacher a. What do you think the 
last teaching and 
learning process? 
b. Do you find some 
problems occurred 
during the 
implementation of the 
action? 
c. Do you have 
suggestion for the 
next teaching and 
learning process? 
a. What is your 
opinion about my 
teaching? 
b. Is the teaching 
and learning 
process 
interesting? 
c. Is my voice clear/ 
loud enough? 
d. What is your 
suggestion for the 
next meeting? 
3.  Students’ 
attitudes and 
a. Are the students 
active in the 
a. Do you enjoy the 
teaching and 
112 
 
students’ 
writing ability 
classroom activities? 
b. What do you think 
about the students’ 
achievement, 
especially in writing? 
learning process 
in the classroom? 
b. How do you feel 
about your 
writing skills? Is 
there any 
improvement? 
4. Materials  What do you think about 
the materials? Are they 
difficult or easy for the 
students? 
What do you think 
about the materials? 
Are they difficult or 
easy? Are they 
interesting? 
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INTERVIEW TRANSCRIPT 
Date  : March 1, 2017 
Place  : Teacher’s Office of MTs Negeri 1 Andong 
Respondents : 
R (Researcher) 
T (English Teacher) 
 
R: Selamat pagi, Ibu. 
T: Selamat pagi, gimana mbak Melinda? 
R: begini Bu, saya mau Tanya-tanya sebentar. 
T: boleh…boleh…gimana mbak? 
R: Apakah Ibu pernah mengalami hambatan-hambatan saat mengajar writing? 
T: Pernah mbak, mereka kan masih jenjang Madrasah Tsanawiyah atau SMP, jadi 
kesulitan itu biasanya saat pembentukan kata,pembentukan kalimat sedehana 
begitu mereka belum bisa. Terutama untuk bahasa Inggris kan artinya dibolak-
balik begitu mbak.  
R: Oh…mungkin kalau dalam bahasa Indonesia itu misalnya AB trus dalam 
bahasa Inggris jadi BA begitu Bu? 
T: Iya…tadi kan yang pertama structure nya, trus yang lain itu tentang Verb 
mbak. 
R: Iya Bu… 
T: Kalau dalam bahasa Inggris kan mengenal Verb 1,2, dan 3 kan? Ada yang 
sudah paham dan banyak juga yang belum paham. Kalau disuruh maju 
menghafalkan misalnya Do, Did, Done bisa, tapi belum bisa menerapkannya. 
114 
 
R: Iya Bu, biasanya anak-anak kalau disuruh praktek begitu sulit. Lalu Ibubiasa 
pakai apa untuk mengajar writing Bu? 
T: Yang paling gampang adalah simple sentence ya, pertama ya menyusun kata 
menjadi kalimat kalau ada, kalau nggak ada ya membedakan antara kalimat 
nominal dan verbal itu juga agak susah. Karena kadang-kadang kalau dalam 
bentuk present mereka selalu berpatokan kalau “I” itu mesti menggunakan 
“am”. Jdi kalau saya belajar ya tetep jadi “I am study”membedakannya itu 
yang susah mbak…sudah diajarkan berkali-kali tapi tetep aja mereka masih 
lupa.  
R: Iya, Bu. Bener. Terus kalau prakteknya sendiri sering? Misalnya satu kali 
pertemuan, mereka harus sudah nulls? Atau bagaimana Bu? 
T: Gimana mbak? 
R: kalau satu kali pertemuan, misalnya kelas writing, satu kali pertemuan mereka 
sudah ada productive nya apa belum Bu? 
T: belum. Dua kali pertemuan itu biasanya baru, apa namanya…pengetahuan 
tentang tenses tersebut sama modeling, belum productive. Nanti baru 
dipertemuan berikutnya nah itu mulai dari yang paling simple sampai kalimat 
yang satu paragraph. 
R: oh…jadi mengajarkan writng itu memang dari basic nya dulu ya Bu? 
T: Iya,iya mbak.karena kalau dsini yang bener-bener pinter nulis paling satu kelas 
cuma beberapa orang.   
R: Lalu bagaimana cara Ibu memotivasi siswa? 
T: Emmm…sementara ini ya mbak…kalau saya suruh mereka intinya hanya, 
pokoknya kalau nggak mengumpulkan tugas ya nggak dapat nilai. Gtu aja 
mbak.Kalau memotivasi mereka untuk suka menulis, saya ajarkan mereka 
untuk aktif di social media, karena kebanyakan dari mereka pada punya gadget 
mbak.Jadi nulis status pake bahasa inggris gitu, ya sambil belajar gitu lah. 
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R: Lalu untuk feedback-nya sendiri bagaimana Bu? 
T: biasanya kalau menulis itu, ngumpulin, kemudian…kalau saya lebih suka 
personal. Jadi ketika saya mengoreksi, anaknya ikut langsung melihat ini lho 
yang salah. Kalau saya mengoreksi tanpa melibatkan mereka, hanya mencorat-
coret, basanya mereka belum bagitu paham. 
R: tapi bukannya itu butuh waktu lama Bu? 
T: Iya, memang membutuhkan waktu yang lama. Maka ketika mereka menulis itu, 
yang saya beri…apa namanya…penjelasan, biasanya mereka menulis 3 
paragraf, yang biasa saya koreksi hanya satu paragraph aja. Yang lainnya 
mereka cari tau kesalahannya sendiri.Tapi ya masih sulit.Mereka belum ada 
yang bisa menemukan kesalahan sendiri berdasarkan penjelasan. 
R: Anggapannya mereka sudah bener, gitu ya Bu? 
T: Iya mbak. 
R: terus kalau dikelas writing sendiri mereka aktif nggak Bu? 
T: Iya, itu kalau untuk anak yang aktif aja mbak. Untuk yang…saya biasanya 
kalau membuat…maksudnya gini, setelah saya menjelaskan tenses yang 
dipakai, kemudian conjunction yang dipakai, kemudian saya memberikan suatu 
situasi, memberikan situasi atau kalau misalnya di recount itu memberikan 
urutan-urutan kejadian. Kemudian untuk modelingnya, untuk menulis basanya 
klasikal gitu.Saya beri kesempatan untuk menulis di papan pakai bahasa 
Inggris buat masing-masing anak, buat siapa yang mau dan siapa yang 
berani.Setelah mereka menulis, dengan embel-embel, apapun bentuk tulisan 
Anda, tidak ada yang salah. 
R: tapi banyak yang berani ya Bu? 
T: Iya itu, apa namanya…berbondong- bondong malah cepet-cepetan. Kita tidak 
mengatakan itu salah, itu salah.Kadang-kadang emennya sendiri “kok gitu 
sih?” terus merka ganti sendiri.Pokoknya kalau sudah fix, 
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“udah…udah…menurut kalian bener ya?” ya baru saya cek dulu satu 
persatu.Biasanya kita menggunakan spidol yang berbeda gitu.Kemudian kalau 
anak yang rajn gitu, biasanya langsung menuliskan kesulitannya dimana gitu. 
Harapan saya nanti ada perubahan katika saya memberikan situasi lain, tapi 
hampir sama dengan yang dipakai untuk latihan. Sementra cara saya hanya 
begitu dulu mbak. 
R: Kalau learning achievement-nya mereka sendiri Bu? Biasanya udah melebih 
KKM belum? 
T: Belum. Yah itu kebetulan kalau yang…kalau boleh jujur itu, dalam satu kels 
itu yang lulus KKM kurang dari 10 nak, itu udah bagus mbak.Yang lainnya itu 
berkali-kal diulang-ulang tidak ada perubahan.Dari dulu saya belum berhasil 
ketika mengajarkan writin.Yang agak berhasil itu mengjarkan speaking.Tapi ya 
speaking-nya itu masih speaking yang menirukan, belum yang speaking 
naturally gitu belum. 
R: Kalau media yang Ibu pakai dalam writing biasanya apa Bu? 
T: Saya, gambar biasanya. Kalau nggak gambar ya apa ya? Tegantung tema dan 
teks yang diajarkan mbak. Kalau yang diajarkan …saya kan mengajarkan 
mulai dari reading sampai writing, misalnya saya ketemu dengan descriptive, 
setelah di-play modeling, kemudian saya suruh mereka untuk mencari, mencari 
teks yang sejenis, setelah itu dibawa ke sekolah. Berdasarkan teks yang ada, 
kemudian mereka menggambarkan yang lan dengan kata-kata lain. Misalnya 
kalau descriptive berate mereka sudah dapat dari sisi orang, descriptive kan 
selain itu ada tempat, deskripsi apa lagi itu…nanti kita berikan pilihan gambar 
atau pilihan lain kemudian dideskripsikan.  
R: Kalau learning materials-nya sendiri itu, Ibu bikin sendri atau dari textbook 
atau dari LKS? 
T: materi apa? Materi pembelajaran? 
R: Iya Bu, materi pembelajaran. 
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T: Tergantung dari materi yang diajarkan. Kalau saya kira-kira sederhana buat 
sendiri ya bikin sendiri.Tapi kalau mengajarkan yang agak sulit ya langsung ke 
situasi aja. Kalau descriptive itu kan yang common mendeskripsikan temannya, 
keluaganya, atau benda-benda lain yang ada disekitar mereka atau the real 
thing aound them. 
R: Kalau gitu, Ibu ngambilnya sumber bisa dari mana saja ya? 
T: Iya mbak. 
R: Kalau menilai siswa itu, pakai apa Bu? 
T: Hasil ujian? 
R: Iya, bagaimana cara mengevaluasinya? 
T: Kalau saya, sya menghargai proses. Saya tidak terlalu mementingkan nilai 
akhir. Hasil itu memang perlu juga, tapi membedakannya antara anak yang 
hanya copy-paste sama anak yang pakai…dia bener-bener berusaha sendiri, 
saya lebih menghargai yang berusaha sendiri. 
R: Oh…begitu ya Bu. Baik Bu, terimakasih atas waktunya. 
T: Iya mbak, sama-sama. 
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INTERVIW TRANSCRIPT 
Date: March 3, 2017 
Place: Classroom 
Respondents: 
R (Researcher) S2 (Dika) 
Ss (Students)  S3 (Nabila) 
S1 (Arfian)  S4 (Amanda) 
R : Selamat pagi temen-temen semua? Boleh minta waktunya sebentar? 
S1 : Boleh mbak, lma juga nggak papa. 
Ss : (tertawa) hahaha… 
R  : Begini, saya Cuma mau tanya-tanya sebentar tentang pembelajaran 
bahasa Inggris.  Sebenarnya kalian suka nggak sama bahasa Inggris? 
S1 : Ya kalo bisa gitu ya seneng dan suka mbak. 
S2 : Lumayan…lumayan. 
S3 : Suka. 
S4 : Kalo pas lagi bisa ya suka, kalo nggak ya, ya sudah. 
Ss : (tertawa) hahaha… 
R : menurut kalian pembelajaran bahasa Inggris di kelas membosankan 
nggak? 
S1 : Lumayan sih mbak. 
S2 : Kadang iya, kadang engga juga mbak. 
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R  : Menurut kalian, dari 4 skill bahasa Inggris seperti Listening, Speaking, 
Reading, Writing, mana yang paling susah? 
S1 : Listening. 
S2 : Writing. 
S4 : Writing. 
S3 : Writing samaListening mbak, hahaha 
R : Alasannya kenapa writing susah? 
S3 : Bahasanya aja yang susah mbak. 
S1 : Grammar-nya itu lho mbak. 
S2 : Vocab-nya juga mbak. 
S4 : iya mbak. 
R  : Kalau bingung samavocab biasanya kalian ngapain? Buka kamus atau 
nanya ke temen? 
Ss : Buka kamus. 
S2 : Dua-duanya mbak. 
R : Oh gitu…selain kosa kata, apa lagi yang susah di writing? 
Ss : Emmm…semuanya mbak. 
R : Ehh iya, tadi ada yang bilang grammar? 
S3 : Grammar itu apa mbak? 
Ss : (tertawa) hahaha… 
R : Grammar itu susunan kata. 
Ss : Susah mbak. 
120 
 
R : Kalian suka kebolak-blik nggak sih SPO-nya? 
S1 : Iya, aku sering kebolak-balik mbak. 
S4 : Iya, kadang-kadang mbak. 
R : Nah, kalau ide gimana? Kalian sering nggak kehabisan ide untuk nulis? 
Ss : Wahhh…sering banget itu mbak. 
R  : Kalau mau mulai nulis gimana? Kalian sering bingung nggak sih mau 
nulis apa gitu? 
S2 : Wahhh…bingung banget mbak mau nulis apa. 
Ss : (tertawa) hahaha… 
R : Kalau ngembangin idenya? Kesulitan nggak? 
S3 : Iya mbak. 
R : Kenapa? Mentok? Nggak ada ide lain? 
S3 : Iya mbak, nggak ada yang lain lagi. 
R : Nah, kalau topiknya sendiri, mending ditentuin atau bebas? 
S1 : Ditentuin. 
S4 : Bebas. 
S3 : Bebas. 
S2 : Ditentuin. 
R : Alasannya bebas kenapa? 
S4 : Enak bebas mbak, lebih luas. 
S3 : Wawasannya lebih panjang. 
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R : Kalau ditentuin? 
S1  : kalau ditentuin ya biar ngga bingung, biar ngga kemana-mana nyarinya. 
Cuma itu-itu aja. 
S2 : Fokus…focus ke satu topic itu. 
R : Oh iya, kalian sudah belajar teks apa aja? 
S1 : Recount. 
R : Terus? 
Ss : Descriptive. 
R : Nah, kalian paham enggak sama stuktur organisasinya? 
S3 : hahaha…lupa mbak. 
R : Oke. Kalau writing enaknya ngerjin sendiri atau kelompok? 
Ss : kelompok lah mbak. 
R : Alasannya? 
S4 : Ya kan ngerjainnya bareng-bareng mbak. 
R : Oh gitu. Ehh iya, kalau nulis sering dapet feedback nggak?Koreksian? 
Ss : kadang-kadang mbak. 
R  : Nah, kalau dikasih feedback mending langsung dibenerin salahnya apa 
dikasih kode? Misalnya V2. Harusnya pake verb 2.? 
S1 : Langsung mbak. 
S3 : Diikasih kode mbak. 
R : Kenapa? Biar nggak mikir lagi? 
Ss : (tertawa) hahaha…biar gampang. 
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R : Kalau dikasih kode? 
S3 : kalau dikasih kode kan jadi belajar lagi mbak. 
R : terus kalau udah dikasih feedback, langsung dibenerin lagi nggak? 
Ss : Iya mbak, dibenerin lagi terus dikumpulkan. 
R : Oh gitu, oke. Terimakasih ya buat waktunya. 
Ss : Iya mbak, sama-sama. 
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INTERVIEW TRANSCRIPT 
Date: May 16, 2017 
Place: VIII A Class 
Respondents: 
R (Researcher) S5 (Kukuh) 
Ss (Students)  S6 (Natasya) 
R : Permisi, mbak mau minta waktunya sebentar ya? 
Ss : Iya mbak. 
R : Kemarin mbak ngajarnya gimana? Kurang apa? Jelas nggak? 
S5  : Kalau jelas sih jelas mbak. Cuma siswanya aja mbak yang nggak 
memperhatikan. 
R : temen-temannya rame gitu ya? 
S5 : Iya itu. 
R : Terus gimana setelah nulis diary? Rasanya gimana? 
S5 : jadi lebih gampang mbak belajarnya. 
S6 : Iya, jadi lebih enak. 
R : Kalau kesulitan nulis diary-nya apa aja? 
S5 : Apa ya? Vocabulary-nya itu. 
R : Oh, vocabulary. 
S6 : terus itu, nyusun-nyusun kalimatnya. 
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R  : Oh, oke. Jadi mungkin untuk pertemuan berikutnya kita masih bahas 
masalah itu lagi ya.Soalnya dar tulisan kalian sepertinya masih perlu 
perbikan lagi. 
INTERVIEW TRANSCRIPT 
Date: May 15, 2017 
Place: VIII A Class 
Respondents: 
R (Researcher) S7 (Iqbal)  S9 (Itsna) 
Ss (Students)  S8 (Anggun) 
R : Temen-temen, mbak boleh mnta waktunya sebentar? 
Ss : Iya mbak boleh, gimana? 
R : Mbak Cuma mau tanya-tanya sebentar. 
S7 : Iya mbak. 
R : Begini, selama kalian nulis diary, apakah ada kesulitan? 
S9 : Itu mba, kalo ngubah jadi past tense-nya. 
R : Kalau kamu gimana? 
S7 : Sama aku juga. Terus bingung nyusun kalimatnya. 
R : Oh  gitu, kalau kamu? 
S8 : Ya itu mbak, paling susah nyusun kata-katanya terus juga bingung nyari 
kata-katanya. 
R : Oh gitu. Jadi kebanyakan dar kalian mash bingung dalam menyusun kata-
kata menjadi kalimat yang benar? 
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Ss : iya mbak. 
R : kalau kesn-kesan nulis diary-nya sendiri gimana? 
S7 : Asyik, tambah belajar. 
R : Nah, menurut kalian, kalian merasa terbantu nggak dari nulis diary? 
S9 : Terbantu mbak. Vocabulary-nya nambah. 
S8 : Jadi lebih paham past tense. 
R : Yang lain gimana? 
S7 : ya jadi lebih biasa aja mbak. Lebih lancar nulisnya. 
R : jadi gitu. Terus kalo penjelasan mater dari saya gimana? 
S9 : Jelas mbak, tapi agak kecepetan. 
R : Oke. Kalau gitu lain kali saya pelanin lagi jelasinnya. Terus ada saran 
nggak buat saya kedepannya? 
S8 : Jangan banyak-banyak mbak tugasnya. 
R : Oh iya…oke. Kalu gitu makash ya buat waktunya. 
Ss : Iya mbak, sama-sama. 
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INTERVIEW TRANSCRIPT 
Date: May 17, 2017 
Place: in the Mosque of MTs Negeri Andong 
Respondents: 
R (Researcher)  
C (Collaborator) 
R : Mbak, gimana tadi saya ngajarnya? Udah jelas belum? 
C : Jelas sih. Mungkn diawal-awalnya kurang jelas.Pas kamu nerangin pake 
spidol merah, itu kurang jelas.Terus murid-muridnya juga kurang greget. 
Kaya males belajar gitu. Tapi ngajarnya udah jelas kok. 
R : Kecepetan nggak? 
C : Nggak juga. 
R : Waktunya gimana? 
C : Ya, karena lack of time ya wajar lah kamu kecepetan. 
R : Terus, ada saran kah mbak? 
C : Apa ya? 
R : Kalau yang minggu kemarin? 
C : Minggu kemarin Cuma siswanya banyak yang rame. Mungkin karena 
nggak da gurunya juga. 
R : Menurut mbak, mereka pada antusias nggak sih mbak sama materi yang 
saya berikan? 
C : Antusias…ya mungkn antusias. Tapi kalau dibandingkan yang kemarin 
sama yang sekarang sih kayaknya lebih antusias yang sekarang. 
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INTERVIEW TRANSCRIPT 
Date: May 17, 2017 
Place: VIII A Class 
Respondents: 
R (Researcher) S3 (Nabila)  S4 (Amanda) 
Ss (Students)  S7 (Iqbal) 
R : Gimana tadi kesulitannya apa? Kalian belajarnya? 
S7 : Buat kalimatnya mbak. 
S4 : Iya mbak, buat kalimatnya. 
S3 : Nyusun katanya juga sih mbak. 
R : Oh, nyusun katanya. Terus apa lagi? Kalau untuk koreksian, tadi gimana 
mbak ngajarnya?Kecepetan nggak? 
S4 : Ohh, iya mbak. Sedikit kecepetan. 
S7 : Enggak jug ash mbak. Biasa. 
R : Kurang jelas kah? 
S7 : Sudah jelas kok mbak. 
S3 : Iya, sudah jelas. Tapi, kalau ngerjain tugas waktunya mbak dilamain, biar 
mikir dulu. 
S7 : Iya mbak, jangan keburu-buru. 
R : Iya, itu tadi kan soalnya waktunya mepet. Terus kalau masalah nulis 
personal journal writing gimana? 
S3 : Susah. 
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R : Susahnya dimana? 
S4 : Nyusun katanya itu, suka kebolak-balik. 
S7 : Masalah verb 2 itu lho mbak. 
R : Oke. Dari nulis personal journal writing, menurut kalian terbantu nggak 
kalo disuruh nulis di sekolah? 
S3 : Kebantu mbak. 
S7 : Kebantu. 
S4 : Kebantu kok mbak. 
R : Kebantunya gimana? 
S3 : Ya jadi lebih terbiasa nulis aja mbak. 
S4 : Iya, lama-kelamaan kita jadi tau tentang past tense. 
R : Terus kedepannya giamana? Ada saran? 
S7 : Sudah cukup mbak. 
R : Oh, oke. Kalau gitu terimakasih ya buat waktunya. 
Ss : Iya, sama-sama mbak. 
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INTERVIEW TRANSCRIPT 
Date: May 19, 2017 
Place: in the Mosque of MTs Negeri Andong 
Respondents:  
R (Researcher) 
C (Collaborator) 
R : Gimana tadi mbak, kekurangannya dimana? 
C : Udah sih, kelasnya juga udah kondusif. Ya, mungkin kemarin-kemarin 
karena masih adaptasi jadi masih suka rame sendiri. 
R : Tentang penyajian materinya gimana? 
C : Udah kok. 
R : Kecepetan ngga mbak? 
C : Enggak, udah pas, cukup. 
R : Terus besok gimana ya? Yang ngembangin personal writing itu? 
 Besok kan rencananya masih ada 3 aktivitas lagi. Ngembangin personal 
writing, terus nulis berdasarkan comic strip, terus nulis personal writing 
sendiri.Cukup nggak ya waktunya?Kalau buat 3 aktivitas itu? 
C : Kayaknya nggak cukup deh. Mending yang ngembangin personal writing 
itu yang diilangin.Terus kalau yang nulis personal writing sendiri itu 
masuk cycle 2 atau post? 
R : Yang buat sendiri itu di cycle 2 ada, post juga nulis sendiri. 
C : Oh gitu, oke. 
R : Oke, makasih mbak. 
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INTERVIEW TRANSCRIPT 
Date: May 19, 2017 
Place: VIII A Class 
Respondents: 
R (Researcher) S10 (Afia)  S5 (Kukuh) 
Ss (Students)  S1 (Arfian)  S9 (Itsna) 
R : Mbak boleh minta waktunya sebentar, ya? Mbak Cuma mau tanya-tanya 
seputar…ya selama kita belajar bersama. Menurut kalian, gimana kesan 
kalian belajar bahasa Inggris sama mbak?  
S1 : Emm…apa ya mbak? 
S5 : Menurut saya, enak sih mbak, tapi kebanyakan tugas. 
R : Oh, kebanyakan tugas. Kalau menurut yang lain giamana? 
S9 : Ya kurang lebh sama lah mbak. 
R : Masa sama? Ada tambahan lain? 
S10 : Menyenangkan, enjoy. 
R : Ngebosenin nggak sih? 
Ss : Kadang-kadang mbak. 
S5 : Enggak juga. 
R : Selama kalian belajar sama mbak, kira-kira ada peningkatan nggak di 
kemampuan bahasa Inggris kalian? 
S1 : Ya sedikit-sedikit meningkat mbak. 
R : Apa? 
131 
 
S1 : Ya yang tadinya nggak bisa jadi bisa. 
S9 : Kosa katanya jadi lebih banyak. 
S10 : Jadi lebih ngerti. 
R : Terus kalau grammar-nya gimana? Jadi bisa nyusun kalimatnya dengan 
baik nggak? 
S5 : itu masih agak susah sih mbak. 
S1 : Ya lumayan daripada yang kemarin-kemarin. 
R : Jadi, yang paling susah diantara pengembangan ide, organisasi, 
vocabulary sama grammar yang paling susah apa? 
S5 : kalau aku, sebenarnya sih nggak ada yang mudah. Tapi ya menurutku 
untuk yang nyusun katanya itu lebih susah. 
R : Ya…oke. Terus kan kemarin kalian udah sempet nulis personal writing 
kan? Jadi selama penulisan itu, mambantu kalian dalam menulis di bahasa 
Inggris nggak?Dalam writing itu? 
S1 : Iya, membantu banget mbak. Jadi lebih terbiasa nulis. 
R : Yang lain gimana? 
Ss : Terbantu mbak. 
R : Oh…ini, paling umum kesulitan apa yang kalian hadapi saat menulis? 
S5 : Ngubah verb-nya ke past tense mbak. 
S9 : Nyusun kalimat, sama ngubah ke past tense-nya juga. 
S1 : Tapi kalau udah sering, nanti jadi bisa kok mbak. 
R : Bagus itu, yang penting mau latihan terus. 
Ss : Iya mbak. 
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R : Oke kalau gitu ada pesan atau sesuatu yang mau disampaikan? 
Ss : Terimakasih mbak. 
R : Iya, sama-sama. Saya juga berterimakasih banyak atas semuaanya, maaf 
kalau mbak banyak salah juga. 
Ss : Iya mbak, sama-sama. 
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LESSON PLAN 
School : MTs Negeri Andong  
Class  : VIII (Eight) 
Semester : 2 (Two) 
Course  : English 
Topic   : Diary 
Skill   : Writing 
Time Allotment: 4x45 minutes (2 meetings) 
A. Standard of Competence 
6. mengungkapkan makna dalam teks tulis fungsional pendek dan esei 
sederhana berbentuk recount, narrative, dan pocedure dalam konteks 
kehidupan sehari-hari. 
B. Basic Competence 
6.4 Mengungkapkan makna dan langkah retorika teks tulis esei secara 
akurat, lancar dan berterima dlam konteks kehidupan sehari-hari dan untuk 
mengakses ilmu pengetahuan dalam teks berbentuk: recount, narrative, 
dan procedure. 
C. Indicators 
The students are able to: 
1. Make sentences using past tense 
2. Use past tense in recounting events in a diary or personal journal 
writing 
3. Write a diary or personal journal writing based on students’ personal 
experiences 
D. Objectives 
At the end of the lesson, students are expected to write a diary or personal 
journal writing of their personal experiences. 
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Recount Text 
Purpose: To tell the readers what happened n the past through a 
sequence of events. 
Generic structure of recount text 
• Orientation: Introductory paragraph that tells who, what, where, 
and when. 
• Sequence of events: retell the event in the order they occur 
• Re-orientation: conclusion 
Language Features 
• Past tense 
• Time conjunctions 
Personal Journal Writing/ Diary Writing 
Diary or personal journal writing is a kind of recount text that 
belongs to personal recount. 
The main features of personal journal writing: 
• Events in chronological order; points 
• Written in the first person 
• Use of past tense for most verbs 
• Use paragraphs for changes of time, event and action 
• More personal 
E. Learning Materials 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
G. Teaching Procedures 
 Meeting 1 
1. Pre-teaching 
• Greeting 
• Praying 
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• Checking the attendance list 
2. Whilst-teaching 
• The students are asked some lead-in questions related to the 
topic 
• The students look some pictures and answer the following 
questions 
• The students and the teacher discuss a picture of “The Diary of 
Young Girl: Anne Frank” 
• The students read the examples of personal journal writing and 
identify the texts (as models and warming up activities) 
• The students review the materials about the recount text and 
discuss the overview of personal journal writing 
• The students in pairs, read and identify texts 
3. Post-teaching 
• The students together with the teacher summarize and reflect 
on what they have learnt from the lesson. 
• The students get homework to write their story on their 
personal journal writing book. 
 
Meeting 2 
1. Pre-teaching 
• Greeting 
• Praying 
• Checking the attendance list 
2. Whilst-teaching 
• The students study the provided pictures 
• The students study a more explanation of past tense and do the 
exercise. 
• In a group of four, the students do a jumbled words game in which 
they have to arrange the jumbled words into meaningful sentences. 
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• The students make their own sentences n the form of simple past 
tense and past continuous tense. 
3. Post-teaching 
• The students, together with the teacher, summarize and reflect on 
what they have learnt from the lesson. 
• The students get homework to write their story on their personal 
journal writing book. 
H. Assessment  
Writing Scoring Rubric (adapted from Jacobs, 1981) 
Aspect Level Score Criteria 
Content 
Excellent-
Very good 
30-27 Relevant to the topic, give the 
detail information, and match the 
purpose of recount text 
Good-
Average 
26-22 Mostly relevant to the topic, lacks 
of detail 
Fair-Poor 21-17 Inadequate development of the 
topic, almost match to the purpose 
of recount text 
Very poor 16-13 Does not relate to the topic, does 
not match the purpose 
Organization 
Excellent-
Very good 
20-18 Fluent expression, ideas clearly 
stated, well organized, logical 
sequencing, cohesive 
Good-
Average 
17-14 Loosely organized, limited support, 
logical but incomplete sequencing 
Fair-Poor 13-10 Non-fluent, ideas confused or 
unconnected, lacks logical 
development and sequencing 
Very poor 9-7 Does not communicate, no 
organization, not enough to 
evaluate 
Vocabulary 
Excellent-
Very good 
20-18 Use effective word/ word choice/ 
word usage, word form mastery. 
Good-
Average 
17-14 Occasional errors of word form, 
choice, usage but meaning not 
obscured 
Fair-Poor 13-10 Frequent errors of word form, 
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choice, usage and meaning 
obscured/ confused 
Very poor 9-7 Essentially translation, little 
knowledge of English, not enough 
to evaluate. 
Language 
Use 
Excellent-
Very good 
25-22 Few errors of agreement, tense, and 
word order 
Good-
Average 
21-18 Several errors of agreement, tense, 
and word order 
Fair-Poor 17-11 Frequent errors and meaning 
obscured 
Very poor 10-5 Dominated by errors does not 
communicate, not enough to 
evaluate 
Mechanics 
Excellent-
Very good 
5 Exemplary mechanism, may have 
minor errors in 
punctuation,capitalization,and 
spelling, need little or no editing. 
Good-
Average 
4 Adequate mechanism, have some 
errors in punctuation, 
capitalization, and spelling, need 
editing but does not impede 
readability 
Fair-Poor 3 Limited mechanism, consistent 
errors of punctuation, 
capitalization, and spelling, 
impedes readability. 
Very poor 2 Inadequate mechanism, serious and 
consistent errors in punctuation, 
capitalization, and spelling, 
impedes 
understanding/communication. 
Surakarta, 
The English teacher 
 
 
 
Widi Astuti, S. Pd. 
 
The Researcher 
 
 
 
Melinda Zieh Harjanti 
NIM. 133221267 
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LESSON PLAN 
School : MTs Negeri Andong  
Class  : VIII (Eight) 
Semester : 2 (Two) 
Course  : English 
Topic   : Unforgettable days 
Skill   : Writing 
Time Allotment: 4x45 minutes (2 meetings) 
B. Standard of Competence 
6. mengungkapkan makna dalam teks tulis fungsional pendek dan esei 
sederhana berbentuk recount, narrative, dan pocedure dalam konteks 
kehidupan sehari-hari. 
B. Basic Competence 
6.4 Mengungkapkan makna dan langkah retorika teks tulis esei secara 
akurat, lancar dan berterima dlam konteks kehidupan sehari-hari dan untuk 
mengakses ilmu pengetahuan dalam teks berbentuk: recount, narrative, 
dan procedure. 
C. Indicators 
The students are able to: 
4. Make sentences using past tense 
5. Use past tense in recounting events in a diary or personal journal 
writing 
6. Use conjunction in composing texts 
7. Write a story based on a comic strip 
8. Write a personal journal writing based on personal experiences 
D. Objectives 
At the end of the lesson, students are expected to write a personal journal 
writing based on their personal experiences. 
E. Learning materials 
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Coordinating conjunction (menggabungkan subject, predikat, objek, 
keterangan, pelengkap) 
• Menggabungkan dan mensejajarkan (Cumulative) 
And (dan) Sinta and Reza went to the market for some 
vegetables. 
As well as 
(dan juga) 
Sinta went to the market for some vegetables as well 
as Reza. 
Both..and..(
baik..dan..) 
Both Sinta and Reza went to the market for some 
vegetables. 
 
• Menggabungkan dengan menunjukkan pertentangan 
(Aversative) 
But (tetapi) Reza went to the market for some vegetables 
but Sinta didn’t it. 
Not only..but also.. 
(tidak hanya..tetapi 
juga..) 
Sinta and Reza went to the market not only 
for some vegetables but also for some fruits. 
Though 
(meskipun) 
Though Sinta and Reza went to the market 
for some vegetables, they only look a walk. 
Although 
(walaupun) 
Although Sinta and Reza went to the market 
for some vegetables, they still bought some 
fruits. 
 
Subordinating conjunction (menggabungkan anak kalimat) 
• Menunjukkan waktu (Time) 
After (Setelah) Sinta and Reza went to the market for some 
vegetables after breakfast. 
Before 
(sebelum) 
Sinta and Reza went to the market for some 
vegetables before their mother came. 
When (saat, Sinta went to the market when her mother was 
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ketika) cooking. 
During 
(selama) 
Sinta went to the market for some vegetables 
during her mother was cooking. 
As (pada saat) Sinta went to the market for some vegetables as 
her mother was cooking. 
Until 
(hingga/sampai) 
Sinta and Reza went to the market for some 
vegetables until afternoon. 
As soon as 
(segera setelah) 
Sinta and Reza went to the market as soon as 
they finished their breakfast. 
As long as 
(sepanjang) 
Sinta and Reza kept talking as long as the way 
to the market. 
 
F. Teaching procedures 
 Meeting 1 
1. Pre-teaching 
• Greeting 
• Praying 
• Checking the attendance list 
2. Whilst-teaching 
• The students look some pictures and identify what the people did 
on the pictures. 
• The students read an example of a recount text and identify the 
verbs in the past forms by making circles. 
• The students do a classroom game in which they are asked to write 
five verbs in a card and move it to their friends on their next sides 
to be completed by others. 
• The students study the explanation of conjunction and then they 
have to write a story based on the other friends’ card. 
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3. Post-teaching 
• The students, together with the teacher, summarize and reflect on 
what they have learnt from the lesson. 
• The students get feedback from the teacher. 
 
 
Meeting 2 
1. Pre-teaching 
• Greeting 
• Praying 
• Checking the attendance list 
2. Whilst-teaching 
• The students develop a story based on a comic strip 
• The students write their own story related to their past 
experiences. 
3. Post-teaching 
• The students, together with the teacher, summarize and reflect on 
what they have learnt from the lesson. 
• The students get feedback from the teacher. 
 
 
Surakarta, 
The English teacher 
 
 
 
Widi Astuti, S. Pd. 
 
The Researcher 
 
 
 
Melinda Zieh Harjanti 
NIM. 133221267 
 
 
152 
 
 
 
 
APPENDIX 5 
Materials and Worksheets 
 
 
 
 
 
 
 
 
 
 
 
 
 
153 
 
154 
 
155 
 
156 
 
157 
 
158 
 
159 
 
160 
 
161 
 
162 
 
163 
 
164 
 
165 
 
166 
 
167 
 
168 
 
169 
 
 
 
 
 
 
 
 
 
 
 
170 
 
 
 
 
APPENDIX 6 
Students’ Personal Journal Writing 
171 
 
172 
 
173 
 
174 
 
175 
 
 
 
 
 
 
176 
 
177 
 
178 
 
179 
 
180 
 
 
 
 
 
 
181 
 
 
 
 
182 
 
 
 
 
183 
 
 
184 
 
185 
 
 
 
 
 
 
186 
 
187 
 
188 
 
189 
 
190 
 
 
 
 
 
 
191 
 
 
 
 
192 
 
 
 
 
193 
 
 
194 
 
195 
 
 
 
 
 
 
196 
 
 
 
 
APPENDIX 7 
Students’ Pre- Test 
and Post- Test 
  
197 
 
198 
 
 
 
 
199 
 
 
 
 
200 
 
 
 
 
201 
 
 
 
 
202 
 
 
 
 
203 
 
 
 
 
204 
 
 
 
 
205 
 
 
 
 
206 
 
 
 
 
207 
 
 
208 
 
209 
 
210 
 
211 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
212 
 
 
 
 
Students’ Post- 
Test 
 
 
 
 
213 
 
214 
 
215 
 
216 
 
217 
 
218 
 
219 
 
220 
 
221 
 
222 
 
223 
 
224 
 
225 
 
226 
 
227 
 
228 
 
229 
 
230 
 
 
 
 
 
 
231 
 
232 
 
233 
 
234 
 
235 
 
236 
 
237 
 
238 
 
239 
 
240 
 
241 
 
242 
 
243 
 
244 
 
245 
 
246 
 
247 
 
248 
 
 
 
 
 
 
249 
 
 
 
 
APPENDIX 8 
Students’ Writing Scores 
 
 
 
 
 
 
 
 
 
 
 
 
250 
 
WRITING SCORE OF GRADE VIII A STUDENTS OF MTS N ANDONG 
IN THE ACADEMIC YEAR 2016/2017 
Rater 1: Melinda Zieh Harjanti (The Researcher) Pre-test 
No nama siswa jumlah 
Aspects 
TUNTAS/TIDAK 
C O V L M 
1 Harits Abdul Faqih 89 27 18 18 22 4 TUNTAS 
2 Ita safitri 71 26 19 13 11 2 TIDAK TUNTAS 
3 Dika Febrianto 61 21 14 10 13 3 TIDAK TUNTAS 
4 Ria Amandasari 58 21 13 10 11 3 TIDAK TUNTAS 
5 Pramudya bayu 81 28 18 15 18 2 TUNTAS 
6 Natasya Alifiah 76 21 19 17 17 2 TUNTAS 
7 Khomsatun Wulansari 89 29 18 18 22 2 TUNTAS 
8 Itsna Musyfi 44 17 9 9 7 2 TIDAK TUNTAS 
9 Khusnul Nur Azizah 63 20 13 13 14 3 TIDAK TUNTAS 
10 Nabila Fadia 65 17 14 14 18 2 TIDAK TUNTAS 
11 Nur Rohmah 65 25 15 10 13 2 TIDAK TUNTAS 
12 Nisa Aulia 74 27 17 17 11 2 TIDAK TUNTAS 
13 Novita Camelia Putri 58 22 14 9 11 2 TIDAK TUNTAS 
14 Iqbal Fathurahman 86 26 18 18 22 2 TUNTAS 
15 Nafa Valentina  60 23 14 10 11 2 TIDAK TUNTAS 
16 Ananda Aditya 64 22 14 13 13 2 TIDAK TUNTAS 
17 Wahyu Nugroho 70 22 14 14 18 2 TIDAK TUNTAS 
18 Dinda Novitasari 51 16 13 10 10 2 TIDAK TUNTAS 
19 Fitri Wahyu Nurjanah 59 22 14 10 11 2 TIDAK TUNTAS 
20 Anggun Afifah 60 22 14 11 11 2 TIDAK TUNTAS 
21 Amanda Dwi Agustin  62 22 14 11 13 2 TIDAK TUNTAS 
22 Pipit Wijayanti 58 17 14 14 11 2 TIDAK TUNTAS 
23 Kukuh Kurniawan  66 13 17 17 17 2 TIDAK TUNTAS 
24 Arfian Kurnianto 64 18 14 13 17 2 TIDAK TUNTAS 
25 Jefri Dwi Utomo 71 26 17 15 11 2 TIDAK TUNTAS 
26 M. Miftahul Ghifari 92 28 19 18 24 3 TUNTAS 
27 Arif Setiawan  77 22 18 14 21 2 TUNTAS 
28 Afia Angen 45 17 9 7 10 2 TIDAK TUNTAS 
29 Maulana Malik I 56 17 14 10 13 2 TIDAK TUNTAS 
30 Muhammad Rifa'i 82 27 18 14 19 4 TUNTAS 
∑   2017 661 456 392 440 68   
 
Note: 
C : Content          O : Organization       V : Vocabulary L : Language Use         M : Mechanics  
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Post-test by the Researcher  
No nama siswa 
Aspects 
jumlah TUNTAS/TIDAK 
C O V L M 
1 Harits Abdul Faqih 29 20 20 23 4 96 TUNTAS 
2 Ita safitri 29 20 19 24 3 95 TUNTAS 
3 Dika Febrianto 17 17 13 18 2 67 TIDAK TUNTAS 
4 Ria Amandasari 22 17 17 17 2 75 TUNTAS 
5 Pramudya bayu 26 18 18 21 3 86 TUNTAS 
6 Natasya Alifiah 28 19 18 22 3 90 TUNTAS 
7 Khomsatun Wulansari 27 19 19 24 4 93 TUNTAS 
8 Itsna Musyfi 26 17 17 15 2 77 TUNTAS 
9 Khusnul Nur Azizah 16 18 18 17 3 72 TIDAK TUNTAS 
10 Nabila Fadia 27 18 17 22 2 86 TUNTAS 
11 Nur Rohmah 30 19 19 23 4 95 TUNTAS 
12 Nisa Aulia 29 19 20 24 4 96 TUNTAS 
13 Novita Camila Putri 27 17 16 17 4 81 TUNTAS 
14 Iqbal Fathurahman 25 16 15 17 2 75 TUNTAS 
15 Nafa Valentina  28 19 19 24 3 93 TUNTAS 
16 Ananda Aditya 21 13 13 16 2 65 TIDAK TUNTAS 
17 Wahyu Nugroho 22 17 17 20 3 79 TUNTAS 
18 Dinda Novitasari 29 20 19 23 4 95 TUNTAS 
19 Fitri Wahyu Nurjanah 25 18 11 19 2 75 TUNTAS 
20 Anggun Afifah 16 18 18 22 3 77 TUNTAS 
21 Amanda Dwi Agustin  23 17 15 17 3 75 TUNTAS 
22 Pipit Wijayanti 27 18 18 22 3 88 TUNTAS 
23 Kukuh Kurniawan  20 18 18 18 3 77 TUNTAS 
24 Arfian Kurnianto 26 17 13 11 2 69 TIDAK TUNTAS 
25 Jefri Dwi Utomo 26 17 16 16 3 78 TUNTAS 
26 M. Miftahul Ghifari 26 16 16 17 2 77 TUNTAS 
27 Arif Setiawan  22 17 17 19 2 77 TUNTAS 
28 Afia Angen 24 16 17 17 2 76 TUNTAS 
29 Maulana Malik Ibrahim 21 14 10 10 2 57 TIDAK TUNTAS 
30 Muhammad Rifa'i 29 19 18 24 2 92 TUNTAS 
 
Note: 
C : Content          O : Organization       V : Vocabulary L : Language Use         M : Mechanics  
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Pre-test by the Collaborator 
NO nama pre C O V L M TUNTAS/TIDAK  
1 Harits Abdul Faqih 86 26 18 18 20 4 TUNTAS 
2 Ita safitri 72 24 16 16 14 2 TIDAK TUNTAS 
3 Dika Febrianto 63 22 14 11 13 3 TIDAK TUNTAS 
4 Ria Amandasari 53 18 13 10 10 2 TIDAK TUNTAS 
5 Pramudya bayu 81 28 18 15 18 2 TUNTAS 
6 Natasya Alifiah 79 21 19 19 17 3 TUNTAS 
7 Khomsatun Wulansari 89 28 18 18 21 4 TUNTAS 
8 Itsna Musyfi 42 16 9 8 7 2 TIDAK TUNTAS 
9 Khusnul Nur Azizah 63 20 14 11 15 3 TIDAK TUNTAS 
10 Nabila Fadia 68 22 14 13 17 2 TIDAK TUNTAS 
11 Nur Rohmah 60 22 14 10 12 2 TIDAK TUNTAS 
12 Nisa Aulia 73 26 17 16 12 2 TIDAK TUNTAS 
13 Novita Camila Putri 61 22 15 10 11 3 TIDAK TUNTAS 
14 Iqbal Fathurahman 84 25 18 17 22 2 TUNTAS 
15 Nafa Valentina  66 22 14 13 15 2 TIDAK TUNTAS 
16 Ananda Aditya 58 18 14 13 11 2 TIDAK TUNTAS 
17 Wahyu Nugroho 73 21 16 14 20 2 TIDAK TUNTAS 
18 Dinda Novitasari 55 17 14 11 11 2 TIDAK TUNTAS 
19 Fitri Wahyu Nurjanah 58 21 14 11 10 2 TIDAK TUNTAS 
20 Anggun Afifah 61 23 14 11 11 2 TIDAK TUNTAS 
21 Amanda Dwi Agustin  61 17 15 14 13 2 TIDAK TUNTAS 
22 Pipit Wijayanti 60 20 14 11 13 2 TIDAK TUNTAS 
23 Kukuh Kurniawan  65 16 17 17 13 2 TIDAK TUNTAS 
24 Arfian Kurnianto 73 24 16 14 17 2 TIDAK TUNTAS 
25 Jefri Dwi Utomo 74 25 16 14 17 2 TIDAK TUNTAS 
26 M. Miftahul Ghifari 86 26 17 17 23 3 TUNTAS 
27 Arif Setiawan  73 22 17 14 18 2 TIDAK TUNTAS 
28 Afia Angen 43 16 9 7 9 2 TIDAK TUNTAS 
29 
Maulana Malik 
Ibrahim 53 17 13 10 11 2 TIDAK TUNTAS 
30 Muhammad Rifa'i 84 27 17 16 20 4 TUNTAS 
 
Note: 
C : Content          O : Organization       V : Vocabulary L : Language Use         M : Mechanics  
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Post-test by the Collaborator 
NO nama post C O V L M TUNTAS/TIDAK 
1 Harits Abdul Faqih 93 28 19 19 23 4 TUNTAS 
2 Ita safitri 93 29 20 18 24 2 TUNTAS 
3 Dika Febrianto 69 21 16 13 17 2 TIDAK TUNTAS 
4 Ria Amandasari 73 23 17 13 17 3 TIDAK TUNTAS 
5 Pramudya bayu 85 26 17 17 21 4 TUNTAS 
6 Natasya Alifiah 93 29 19 18 23 4 TUNTAS 
7 Khomsatun Wulansari 91 27 18 18 24 4 TUNTAS 
8 Itsna Musyfi 78 26 17 17 16 2 TUNTAS 
9 Khusnul Nur Azizah 71 16 17 17 18 3 TIDAK TUNTAS 
10 Nabila Fadia 88 28 18 18 22 2 TUNTAS 
11 Nur Rohmah 95 29 19 20 23 4 TUNTAS 
12 Nisa Aulia 92 29 17 19 23 4 TUNTAS 
13 Novita Camila Putri 79 26 17 16 17 3 TUNTAS 
14 Iqbal Fathurahman 77 24 17 16 18 2 TUNTAS 
15 Nafa Valentina  89 27 18 18 23 3 TUNTAS 
16 Ananda Aditya 68 23 14 13 16 2 TIDAK TUNTAS 
17 Wahyu Nugroho 83 24 18 17 20 4 TUNTAS 
18 Dinda Novitasari 96 29 20 19 24 4 TUNTAS 
19 Fitri Wahyu Nurjanah 77 25 18 13 19 2 TUNTAS 
20 Anggun Afifah 74 16 17 17 21 3 TIDAK TUNTAS 
21 Amanda Dwi Agustin  77 23 18 15 18 3 TUNTAS 
22 Pipit Wijayanti 89 27 18 18 23 3 TUNTAS 
23 Kukuh Kurniawan  75 20 17 18 16 4 TUNTAS 
24 Arfian Kurnianto 71 26 17 13 13 2 TIDAK TUNTAS 
25 Jefri Dwi Utomo 76 24 17 16 16 3 TUNTAS 
26 M. Miftahul Ghifari 75 26 17 13 17 2 TUNTAS 
27 Arif Setiawan  76 22 17 17 18 2 TUNTAS 
28 Afia Angen 75 23 16 17 17 2 TUNTAS 
29 
Maulana Malik 
Ibrahim 57 22 13 10 10 2 TIDAK TUNTAS 
30 Muhammad Rifa'i 92 30 18 18 23 3 TUNTAS 
 
Note: 
C : Content          O : Organization       V : Vocabulary L : Language Use         M : Mechanics  
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ATTENDANCE LIST 
GRADE VIII A STUDENTS OF MTS N ANDONG 
ACADEMIC YEAR 2016/2017 
No Name 
M-
1(Pre-
test) 
Cycle 1 Cycle 2 POST- 
TEST M-2 M-3 M-5 M-6 
1 Harits Abdul Faqih V V V V V V 
2 Ita safitri V V V V V V 
3 Dika Febrianto V V V V V V 
4 Ria Amandasari V V V V V V 
5 Pramudya bayu V V V V V V 
6 Natasya Alifiah V V V V V V 
7 Khomsatun Wulansari V V V V V V 
8 Itsna Musyfi V V V V V V 
9 Khusnul Nur Azizah V V V V V V 
10 Nabila Fadia V V V V V V 
11 Nur Rohmah V V V V V V 
12 Nisa Aulia V V V V V V 
13 Novita Camila Putri V V V V V V 
14 Iqbal Fathurahman V V V V V V 
15 Nafa Valentina  V V V V V V 
16 Ananda Aditya V i V V V V 
17 Wahyu Nugroho V V V V V V 
18 Dinda Novitasari V V V V V V 
19 Fitri Wahyu Nurjanah V V V V V V 
20 Anggun Afifah V V V V V V 
21 Amanda Dwi Agustin  V V V V V V 
22 Pipit Wijayanti V V V V V V 
23 Kukuh Kurniawan  V V V V S V 
24 Arfian Kurnianto V V V V V V 
25 Jefri Dwi Utomo V V V V V V 
26 M. Miftahul Ghifari V V V V V V 
27 Arif Setiawan  V V V V V V 
28 Afia Angen V i V V V V 
29 Maulana Malik Ibrahim V V V V V V 
30 Muhammad Rifa'i V V V V V V 
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